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ABSTRACT 



This study investigated factors that influence 



students not to enroll at the Springfield-Clark Joint Vocational 
School (JVS) and in vocational education at the feeder comprehensive 
high schools. A cluster sample of 357 nonvucational students vas 
selected from :!unior English classes from the nine fecrder schools and 
administered a questionnaire. Data were amalyzed using the 
Statistical Package for the Social Sciences. The top five reasons 
students gave for not enrolling in vocational education were: (1) 
plans to attend college; (2) career choice limitations; (3) 
graduation requirements; (4) academic aldility of vocational students; 
and (5) behavior of vocational students. Students reported that they 
were influenced not to go to the vocational school by (in order) 
friends, mothers, fathers, and counselors. The study concluded that 
the image of vocational education and of the Springfield-Clark JVS 
needs to be improved, since students have negative images of the 
students enrolled. Recommendations were made to promote the 
accomplishments of graduates, espacially information about graduates 
going onto higher education. Recommendations also were made to ease 
the social transition when students change schools to attend the 
Springfield-Clark JVS, to promote social activities, to increase 
positive publicity about the JVS, to encourage counselors to 
recommend the school, to provide new courses such as child care amd 
development and law enforcement, amd to provide more information 
aUDOut the JVS to parents. (Forty-one references and the questionnaire 
are included.) (KC) 
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ZMflODIICTZCNI 

Background and Satting 
In tha 1986-87 school yaar thara vara almost 16 million 
Amaricans anrollad in sacondary voc&ti(HMil aducation programs. 
In Ohio thara vara 165,639 studants or approxlmataly 59% of 
Ohio's iith and I2th grada studants anrollad in nina vocational 
programs. Ohio had 119, 208 vocational high sshool studants 
(Gradas 9-12) anrollad in tha araaa of Agricultural Education, 
Marketing Education, Haalth Education, Homa Economics (Gainful) , 
Homa Economics Education, Businass Education and Trada and 
Industry Education. Table A shows the annual enrollment data for 
Ohio. 

TABLE A 



Ohio's Total Vocational High School Enrollment 





Studants 


1986-87 


119,208 


1985-86 


120,091 


1984-85 


124,316 


1983-84 


130,436 


1982-83 


135,317 


1981-82 


140,769 


1980-81 


147,703 


1979-80 


151,715 



There has been a steady decline in enrollment in vocational 
programs since 1979. This represents a decline of 21%. When 
looking only at llth and 12th grade vocational students 
enrollment the trend continues. 
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TABLB B 



11th and 12th Orate BnrollMnt 



All Pid>lic % of 

Vocational Scuoola Markat 



1986-87 100 , 281 277 , 228 36% 

1985-86 101,289 270,548 37% 

1984-85 105,128 273,328 38% 

1983-84 111, 162 280,208 40% 

1982-83 115 , 706 288 , 564 40% 

1981-82 120 , 593 301 , 721 40% 



Tabla B indicatas that thara vara 100,218 llth and I2th grada 
vocational atudants anrollad in vocational programa in Ohio. 
Thara has baan a ataady daclina in anrollaant for tha aix-yaar 
pariod 1981*-87, Ohio has realizad a 17% daclina in anrollmant in 
llth and 12th grada programs in tha six-yaar pariod. Tha 
programs raalising the daclina in enrol Imant include: 
Agricultural Education, Marketing Education, Health Education, 
Home Economics (Gainful), Home Economics Education, Business 
Education and Trade and Industry Education. In comparison, 
enrollment in Ohio's llth and 12th grades in all public schools 
has been declining during the seme period. Enrollment was as 
high as 301,721 in 1981-81 to a low of 177,228 in 1986-87. When 
comparing the market share of vocational education, that too is 
on the decline. Vocational students represented 40% of the 
market share of llth and 12th grade students in the public 
schools in 1981-82. In 1986-87 that share was 36%. 

Vocational education can offer its graduates advantages over 
graduates from a general curriculum. Dasey, Martens ft Gerdner ^ 
(1984) concluded that vocational graduates have an advantage in 
long term earnings over graduates of the general curriculum. 
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Ghasahah (1987), found that vocational graduates an joy a highar 
imnadiate incoaa and axpariance favar days of unaiqployMnt than 
graduates of tha general population. For youth aged 21 and 
under, the general \ineiqployBent rate is at 18.8%, %rtiile 
vocational conqpleters of job training progrms experience only a 
8.3% uneaployaent rate (Department of Education, 1988). Other 
benefits that vocational graduates receive include an eight times 
higher self^-eaployment rate (The National Comiission on Secondary 
Vocational Education, 1984). 

Vocational education currently prepares students for 26 of 
the 37 occupations the U*S. Bureau of Labor Statistics identified 
as those expected to ha^re the largest growth between 1984-*1995 
(Department of Education, 1988). Currently 80% of the jopbs in 
the United States do not require a college degree (National 
Commission on Secondary Vocational Education, 1984). Sixty 
percent of vocational graduates go on to some form of 
postsecondary training, and fifty percent of those go on to a 
four year college. If vocational education offers its graduates 
higher wages, lower unemployment, a chance to be trained in an 
expanding field, as well as a sixty percent probability of 
postsecondary training, then why is Ohio's enrollment declining? 

Ginsberg (1951) stated that, ""Occupational developent is an 
ongoing, continuous, generally irreversible, orderly, patterned 
and dynamic process, which involves interaction between the 
individual's behavioral repertoire and demands made by society, 
that is by developmental tasks.** (p. 239) Ginsberg states that 
occupational development is a continuous process that is 

ER?C 8 



influenced by a variety of sources. If the sources or barriers 
that block students froa enrolling in vocational education were 
identified, then administrative personnel could utilise this 
infomation in evaluating and planning for their narketing and 
recruitment efforts. Effective strategies .could be developed in 
order to recruit more students from general and collegia 
preparatory curriculums into a vocational education curriculum. 
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PROBLEM STATEMENT 
This study iiivMtigated factor that inf luanca a studant not 
to anroll at tha Springf iald-*Clark JVS and in vocational 
aducation at tha farlar coiqprahanaiva high schools. Givan that 
studants can salf->salact a cuxxiculum for thair high school 
yaars, ona naads to idantify raasons for not salacting a 
vocational progran. Many studants anroll into an acadanic 
(collaga prparatory) or into a ganaral aducation curriculun 
instead. Tha purpose of this study was to idantify raasons why 
high school studants elect not to anroll into vocational 
curriculums. 

Research Objectives 

1. To describe the characteristics of the students (gender, 
race, curriculum choice, place of residence) who chose not 
to enroll into a high school vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll into vocational education classes and not to enroll 
at the Springfield-Clark JVS. 

3. To describe students' images of vocational education and the 
Springfield-^Clark JVS. 

4. To determine the relationships between student 
characteristics and raasons for not choosing to enroll in 
vocational education and tha Springf iald-Clark JVS. 

5. To determine who influences students to make decisions not 
to enroll in the Springfield-Clark JVS. 

6. To determine hov informed students are regarding vocational 
education class offerings. 
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7. To dttt^rnin^ th^ future occupational choicaa of studants. 
8« To dataraina tha futura aducational choicaa of atudants. 

9. To datanina if additional couraa offaringa at tha 
Springfiald-Clark JVS would ancouraga anrollMnt. 

10. To datanina if altamativa dalivary ayatass at tha 
Springfiald-Clark JVS would ancouraga anrollmant. 

Daf initiona 

Parental influence 

Rafara to tha dagraa or axtant to which paranta influence , 
support, aaaiat, plan, desire, or encourage the reapondent to 

seek or possess high levels of achievement or goala. (Mina, 
1978) 

Vocational Curriculum 

A student eiarolled in this curriculum has spent a 
considerable proportion of time and in vocational course work as 
compared with the basic skill development that is presumed to be 
the major function of academic and general education. The 
aver&ge vocational concentrator will have apent about 10 percent 
of his or school time in vocational couraes. Students who 
concentrate in a vocational apecialty average 6.3 Carnegie Units 
of vocational course work upon graduation from high school. A c 
concentrator is defined aa a person who does not necessarily use 
all electable credits in the vocational specialty, but uaes a 
atibatantial majority of them. Vocational atudenta take a 
aubstantial number of courses in vocational education and develop 
a concentration in one area. The average vocational concentrator 
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will hav« spent about 10 percent of hie or her school time in 
vocational courses • Students who concentrate in a vocational 
specialty average 6.3 Carnegie Units of vocational course work 
upon graduation froa high school. A concentrator is defined as a 
person who does not necessarily use all electable credits in the 
vocational specialty, but uses a substantial majority of them 

The vocational student, as a junior in high school, will 
have been enrolled in at least 2 continuous years in a vocational 
specialty program area. It is realistic that the vocational 
student, as a junior, will have accumulated 2 * 2.5 Carnegie 
Units of vocational course work. Vocational specialty program 
areas include: vocational agricultural education, home economics 
education, businers education, marketing education, trade and 
industrial educatior^, and health and safety services education. 
fiCsidewic f College Preparatory) Curriculum 

A student enrolled in this curriculum is taking course work 
to prepure for entry into a 4-year college or university. In 
October of their junior year they usually tke the PSAT, while in 
the Spring they will take the ACT or SAT. These tests are 
required for admission into major colleges and universities. 
Courses selected by students enrolled in an academic curriculum 
include: consumer math, general math, general science, life 
science, earth science, industrial arts, general accounting 
and/or typing. General track students average 4.6 vocational 
credits upon graduation from high r '^.ool. 



LlBitmtions 

Tnm population studi#d was non^vocationaX alavanth grada 
atudanta froa tha nlna covprahanaiva faadar achoola to tha 
Springfiald-Clark JVS. studanta vara aalactad through randon 
cluatar aa^;>liiig tachnlquaa, uaing aalactad intact Engliah 
claaaaa. Tha pi^lation %raa aubjact to aa^pling arror. Tha 
raaulta of thia raa#rrch cannot ba ganaraliiad to atudanta in 
othar parta of Ohio bacauaa of tha population atudiad and tha 
chanca that tha aaapla waa not rapraaantativa of tha antira 
population. Thaaa raaulta can only ba ganaralizad to tha 
population aanplad. 

Thia atudy lookad at aalactad variablaa that af fact 
atudanta' dacision to not anroll in vocational aducation and tha 
Springf iald-Clark JVS. Thara may ba othar barriara that 
influanca atudanta that vara not axplorad. 

The raapondenta nay hava baan mora aanaitizad to the 
thoughta about tha inaga of vocational aducation and tha 
Springf iald-CXarJc JVS that vera liatad in the queationnaire. 
Several potential reaaona for not enrolling were liated on the 
queationnaire that nay have prompted atudenta' %rritten reaponaes. 



Significance of the Problem 
The information highlighted in thia atudy vill be uaeful to 
the au'^rintendenta, directora, principala and counaelora at each 
of the ten achoola. Thoae involved directly with marketing and 
recruitment efforts fo^ vocational education vill benefit moat 
from the findinga. Thoaa involved in propoaing new couraea and 



nttv d<iliv«ry 0yst«iis will also find thm results useful. 
Stratsgias can be davalopsd in ordar to braak down the barriers 
that were Identified by the high school students in this study. 

It is hoped that by following the findings and 
reconmendations of this study, administrators will be better able 
to promote vocational education. Guidance counselors will be 
nade more aware of what factors influence students not to enter 
into a vocational curriculum. Hopefully, they will be able to 
use this information to better discuss curriculum choice with 
eighth, ninth, and tenth grade students. 

It is possible that a more aggressive marketing campaign 
will be designed for vocational education in this VEPD. 
Recruitment figures could be expected to be more op :imistic 
following such a campaign. 
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Introduction 

Ginsberg (1951) believed that carMr davalopnant was an 
ongoing continuous process. Ginsberg also believed that it was a 
process that involved choices. In order to better understand the 
process that one encounters when asking a decision, Stufflebean, 
Foltdy, Gephart, Cuba, Hanmond, MerriBan and Prouvus (1971) 
developed the Decision Making Process. The steps in the process 
include the following: 

1. Becoming aware that a decision is needed 

2. Designing the decision situation. 

3. Choosing among alternatives 

4. Acting upon the diosen alternative. 

In this model, the decision making process is hierar^ical. 

Any single decision may be factored into severs^ processes of 
lower ordered decisions. These lower ordered decisions mcy also 
be factored. In any decision, each stage may include many 
microscopic choices, each of which was part of the decision 
making process. Stuff lebeam*s et al. (1971) explanation of the 
decision making process fits together with Ginzberg's career 
development theory. Both theories suggest that any decision is 
an on going task that is comprised of many parts and is not a 
single decision. 

The choice to enter into vocational education is a choice 
toward choosing a career. Stuff lebeam et al. would agree that 
the career choice is a decision that would follow the four steps 
of the decision making process. 
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There are several decision Baking hypotheses on career 
choice that help explain the process of choosing a career. 
Miller (1985) stunmarized the nost prrninently accepted theories 
into four categories. 

Personality Theory 
Personality theories involving personal characteristics that 
emphasize student interests, achievenents, and aptitudes and how 
they influence career decisions. Environmental factors are of 
major importance in these theories. A student's personality is 
determined by environmental influences such as parents, peers, co- 
workers and friends. Career decision making is viewed as a process 
where students with a particular personality select a work 
environment that compliments their personality. 

Theories that involve personal characteristics do not involve 
characteristics such as values, personality, or self-concept. 
These theories also do not explain how career development or growth 
occurs, or describe career changes related to life periods. 

Sociological Theorv 
Sociological theories stress environmental factors that 
influence career choice. The theory relates factors such as 
parents' occupation, income and education of parents, sex, race, 
ethnic group, religion, place and type of residence^ family size 
and stability, and school and community environment to a career 
choice. These characteristics set boundaries and influence 
personality and the range of options which are available to the 
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individual • 

The sociological theory does not provide for personal factors 
such as family, peers and friends influence. It also does not 
provide explanations for growth and developaent. 

Developmental Theory 
The developmental theories have their origin in psycAiology. 
Developmental psychologists believe that career development is a 

process which starts at birth and continues throughout a person's 
life. They assume choices are made only a few times during an 
individual's life. At the elementary level, general occupational 
understanding is emerging along with a student's awareness of his 
interests and abilities. At the high school level, students become 
aware that career choices are needed and explore a variety of 
opportunities and make initial career decisions. 

Environmental factors are also considered an important aspect 
in career development. This theory suggests that people have 
unique characteristics and can be satisfied and successful in 
several different occupations. Self-concept is also viewed as a 
major factor in career development. 
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D^claton^MalcinQ Thaory 

Thtt decision Baking theories match personal traits to 
occupational factors. This type of theory assumes that personal 
values are a major factor and will influence and guide the 
decision process. 

Career decision making is a systematic lifelong process that 
can be described and learned. The steps involved in career 
decision making parallel those of general decision making 
described by Shufflebeam et al. (1977) The process begins with 
an individual recognizing that a decision needs to be made. 
Next, they clarify their values to guide the process. The third 
step involves identifying all decision alternatives and 
evaluating each alternative according to potential gains, cost, 
time, money, effort and probability of success. An individual 
will then select and implement a choice. 

The four theories place each researcher's hypothesis 
concerning the career decision process into a specialized group, 
depending on the perspective of the researcher. Hoppock (1957) 
reviewed and analyzed over a dozen theories of occupational 
choice and development, including those of well known authorities 
such as Ginzberg, Tiedmion, Holland, Roe and Super. 

Hoppock says, ''The existence of several conflicting theories 
suggests the possibility that there may be some truth in all of 
them. The principle of individual differences, so familiar to 
counselors, suggests the same possibility. One theory may 
explain the behavior of some persons, but we may need another 
theory to explain the behavior of others." (25, p. 113) 
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Zacceria (1965) cosuaented on Hoppock*s theory. He states, 
**The central focus of this theory is upon the process of choosing 
an occupation, the factors influencing the choice and the 
adequacy of the choice as measiired by need satisfaction, success, 
or personal adjustment.** Just as Zacceria believed that there 
were factors influencing career choice. Super (1963) believed 
that at each turning point in career decision making, an internal 
(personal) or external (environmental) force influenced that 
decision. The concept of career decisions being influenced is 
again reinforced by Ginzberg (1951). Ginzberg believed that 
occupational choice is influenced by both standards of the 
community and by internal impulses. 

Super, Ginzberg and Zacceria *s suggestion along with the 
characteristics described by Miller's summary of career decision 
making theories, list a vide array of factors that may influence 
career decisions. Lam's (1982) classification was used to 
describe the barriers that influence the student's decision not 
to enroll in vocational education. This classification divides 
the reasons into three main categories. The first category is 
intrapersonal reasons which includes attitudes, perceptions, 
images, motivation, career maturity and value systems* The 
second sub'-category is influence of parents, friends, counselors, 
neighbors, teachers and other relatives. The final category is 
remote external reasons which include socioeconomic status, 
parental income and parental educational levels. 
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Intraparsonal Reasons 
Caresr Maturity 
The concept of career Baturity was introduced by Super 
(1955) • Super defined career maturity as the repertoire of 
behaviors that help identify, choose, plan and execute career 
goals, being at an average level in career development for one's 
age. Super (1963) also considered congruence between vocational 
behavior and expected vocational behavior at that age. Since 
Super introduced the concept of career maturity he completed 
another 1960 study where he found that there was no significant 
relationships between age and career maturity, but that there is 
a significant relationship between grade and career maturity. 
The problem in career maturity arises when students are asked to 
make a choice too soon. Herr (1970) states that the complexity 
of the factors involved in a career choice make it impossible for 
students to make realistic choices until they are seniors in high 
school or after high school. Vocational school directors also 
st^Ate that students were neither knowledgeable enough about 
careers nor mature enough to make appropriate career decisions 
(O'Neill 1985). The choice to enter into a career that 
vocational eduction has to offer is made at the end of the tenth 
grade year. According to Herr and O'Neill this choice is an 
unrealistic one and one that a student is not mature enrugh to 
make realistically. 



Images. Perception and attitudes 
An individual will reject an activity that has had a 
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negative image or words associated with that activity (Social 
Learning and Career Decision Making (1979). The National 
Conunission on Secondary Vocational Education shoved that the 
general perception of vocational education to be a dumping groxind 
stigmatized by only having less able students. This image is 
only reinforced by teachers of sending schools that have a 
negative image of vocational schools and believe students who 
attend are not accepted by their peers (O'Neill 1985). O'Neill 
also discovered that directors of vocational schools believed 
negative attitudes towards vocational education causes 
difficulties in recruitment and selection of students. 

When students were asked if they did not attend the skills 
center because they believed it was for potential dropouts, 79% 
disagreed. The nonattenders indicated that the Skills Center 
image was good. The students interviewed did not feel that the 
Skills Center was for potential dropouts or necessarily for 
noncollege bound students (Abendroth 1985) . When students were 
asked to self -report on the image of vocational education they 
rated it as either positive or very positive (Duebe 1987) . Dube 
did find that even though students did have an overall positive 
attitude toward vocational education, 51% believed that their 
friends had a negative image of vocational education. He 
believed that this negative image contributed to students not 
enrolling in vocational education. 

Motivation and Val ue Systems 
A person will choose a career or occupational goal which 
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will maximize his gains and minimize his losses. These gains and 

losses include money, prestige, power, and other internal 

motivational factors (Harr 1970) • Other psychologists and 

sociologists have developed theories which explain occupational 

choice as a means of satisfying needs such as: 

o Self preservation o Service to humanity 

o Independence o Achievement 

o Security o Domini»nce 

o Welfare of one's cdiildren o Power 

o Socioeconomic status o Creativity 

o Prestige o challenge 

People assess the compatibility of the occupation with their 

image of who they would like to be and how much effort they are 

willing to exert to enter those occupations (London 1970) • 

Occupational images are obtained as generalizations a person 

makes about a particular occupation. The term ** occupational 

image** refers to the occupational stereotype derived from the 

observation of the following five items (London 1970) : 

o Personalities of people in those jobs 

o Type of work they do 

o Type of lives they lead 

o rewards and conditJLons of the work 

o Appropriateness of the job for different types of people 

Ginzberg (1951) believes that once a student has pursued a 
vocational course of study for two years, the likelihood of his 
considering college is decreased because of the difficulty of 
preparation. When students were questioned concerning the 
vocational school, 35% believed that it was for non*-college 
students and therefore chose not to enroll (Abendroth 1985) • 

Er|c ^3 



18 

Students Bay baliave that vocational education is for non-college 
students but vocational graduates tend to fare much better in 
post secondary education than generally recognized (Campbell 
1986). Herr (1983) found that 75% of vocational students had 
plans for further education or training after graduation. Sixty 
percent of vocational graduates ictually do go on to further 
training and 50% of those attend a four-year college (Department 
of Education 1988) . 

. Prestige of a potential job will also help determine if a 
student will choose that occupation. Vocational education tends 
to train for jobs of low prestige (Gottfreson 1981). 

Immediate External 
School Factors 

Forty-three percent of non-vocational students said they had 
considered taking a vocational course of study (Jacobs 1975) . 
The major barriers that blocked their entrance into vocational 
programs were graduation requirements and college entrance 
requirements. Eighteen percent of the 43% that had considered 
vocational education were discouraged from entering because of 
classes they needed for graduation. In 1985, after graduation 
reqpiirements were increased to 22 credits, 12 out of 50 states 
reported decreased enrollment. Ohio's vocational eduction 
enrollment declined by 65,863 students and 60% of the students* 
school day is used for academic/core curriculum leaving 34% for 
all elect ives. More time during the day is being spent in 
academic areas while the largest time decrease is in vocational 
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ar^as. This dacraased tina has had an ivpact on vocational 
classas offarad, anrollnent, atudant intaraat, taachar hirings, 
taachar ranoval, budgeting (Smith 1987). 

Jacobs* (1975) Wast Virginia study fotmd that traveling to 
another school was a proninent inediate external factor that 
caused students not to enroll in vocational education. Seven 
percent of those students that had considered vocational 
education, choose not to enroll because they did not want to take 
the bus to school. Scalenus (1984) research reinforced Jacobs* 
findings and concluded that transportation, busing and distance, 
discouraged students from enrolling in vocational education. 
Other factors associated with leaving the home school that 
discouraged entrance into vocational education include, leaving 
friends, exclusion from extra-curricular activities, and leaving 
the home high school (Jacobs 1975) . 

Curriculum is another immediate external school factor that 
discourages student enrollment into vocational education. Jacobs 
found that lack of desired curriculum and denial of entrance into 
a curriculum of choice discouraged 7% of potential students from 
enrolling into vocational education. 



Influence of Significant Others 
An individual is less likely to express a preference and 
more likely to express a rejection for an activity or field of 
study that has had consistently negatively expressed opinions 
from a valued person (Social Learning and Career Decision Making, 
1979) • This theory suggests that if a valued person has a 
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negative view of an activity, students are less likely to become 
involved in that activity. 

Teachers 

The results concerning the influence of teachers on student 
choice to enter into vocational education are conflicting. Dube 
(1987) found that teacher's affect upon students does not 
influence their entrance into vocational education. He found 
that only 4% of teachers discourage entrance into vocational 
education, while 72% were neutral and 12% encouraged enrollment. 
3eukes (1986) also found that teachers have little or no 
influence on students' career choices and occupational 
development. 

Conflicting research concerning teacher influence was 
completed by Herr (1987) and Lejlune (1977). Herr found that 
students will seek the advico of a teacher before enrolling in 
vocational education. Lejlune concluded that teacher contact with 
potential vocational students is a recruiting technique for 
vocational education. 
Parents 

Parent-child interactions are the crucial variable in the 
development of personality traits which influence later 
vocational behavior (Osipow 1985) . The findings on parental 
influence were inconsistent. Students seek parental advice 
before entering into vocational education (Herr 1987). Herr also 
found that parents have less influence than they believe, and 
students and parents disagree on the amount of influence parents 
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actually have. Otto (1987) and London (1970) also found that 
parents are the most influential factor when it concerns 
vocational education and career development. 

**Parent8 have no influence on their children's decisions 
involving career choice** (Beukes 19A6) • Reynolds (1976) agreed 
with Beukes and concluded that parents have little influence on 
their children's career choice. 
Friends and other students 

Eighty-nine percent of friends will try to discourage a 
student from entering into a vocational program while only 14% 
will try to encourage a student's enrollment (Dube 1987). 
Students will seek the advice of a friend before entering into 
vocational education (Herr 1987) . Hhile Herr found that students 
may seek the advice of a friend before making the decision to 
enter into vocational education, Beukes (1986) and Reynolds 
(1976) found that friends and other students had no influence on 
vocational choices and decisions involving vocational enrollment. 
Counselors 

Counselors do not see vocational education as the only 
educational option nor do they see it as their duty to persuace 
students toward one curriculum choice or the otl^er. The 
counselors see career decision as the responsibility of the 
student and the parent (Herr 1987). Herr also found that 
students are likely to seek advice from counselors before 
entering into vocational education. Conflicting results were 
reported by Reynolds (1976), Bently and Hemp (1958) and Beukes 
(1986). They concluded that counselc . * and guidance programs had 
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little or no influence on students* decision to enroll into 
vocational education. 

other relatives 

Relatives other than parents moderately influenced a child's 
career choice (Bentley and Hemp 1958). Forty^-eight percent of 
the College of Agriculture freshmen at Purdue and Illinois 
Universities reported that relatives other than parents 
moderately influenced their career decisions. Conflicting 
research reported by Herr (1987) found that relatives, other than 
parents, are not asked for advice concerning vocational 
decisions. 

Remote External Reasons 
Socioeconomic Status 
Several studies have found that there are significant 
differences among high school students (Bragg, Parks, Daumen, 
Campbell, 1966; Campbell, Orth, Spitz, 1981). One of those 
differences is the students* socioeconomic status (SES) • 
Campbell et al, (1987) noted that a higher proportion of low SES 
students are enrolled in vocational curriculums than general or 
academic. Holland (1985) implied that vocational interests flow 
from a person's life history and personality. SES is an 
important factor in understanding the reasons students choose not 
to enroll in vocational education. 
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RMMrch Design 

This project was devslopsd as a descriptive survey research 
design « Relationships among variables vere explored « The sanple 
was described in tarns of student characteristics such as gender, 
race, curriculum choice and place of residence* The students 
responded to a questionnaire in order to identify their images of 
vocational education and the Springf ield-Clark JVS« They also 
indicated who influenced them in making a decision to not enroll 
at the JVS* Additional questions addressed students* knowledge 
about vocational classes, reasons for not enrolling in vocational 
classes, future plans after graduation, suggestions for 
additional courses and views on alternative delivery systems* 

Subject Selection 

The population used in this study was all non-vocational 
11 A grade students in the nine comprehensive feeder schools for 
the Springfield-Clark JVS during the ^989-90 school year« The 
schools included: Springfield city (South), Springfield City 
(North), Southeastern, Northwestern, Northeastern, Kenton Ridge, 
Tecumseh, Greenon and Sha%mee« A random cluster sampling 
technique was used, selecting students from intact English 
classes « English classes were selected at random, proportional 
to the size of each feeder school « The entire population for the 
nine schools was estimated to be 1,840« Using the formula to 
determine sample size in order to be representative of the given 
population, (Krejcie & Morgan, 1970), it was determined that 317 
students would be needed for the sample « The margin or error in 
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the selection of the sanple size was plus or minus 5%. 

The actual nuiober of students completing a questionnaire 
consisted of 357 students. All non-vocational 11th grade 
students present on the day of the data collection were surveyed. 
All responses were coded into a computer from the completed 
questionnaires. Unanswered items were coded as missing data. 

Since only non-vocational, 11th grade students were needed 
for the survey, students were sorted by curriculum choice. A 
procedure was developed to sort the vocational curriculum 
students, academic curriculum ^^tudents and general curriculum 
students. All guidance counselors were recjuested to assist in 
sorting the students by curriculum choice. The '^Curriculum 
Choice Classifications Guideliiies** (Appendix A) was sent to the 
counselor. 

Instrument Development 
Factors that influence a student to not enter into a high 
school vocational curriculum came from a student questionnaire 
that was developed following the principles outlined by Dillman 
(1978). A similar questionnaire was used in a study in 1988 in a 
study conducted in southwest Ohio (Factors That Influence a 
Student Not to Enter Into a High School Vocational Curriculum) . 
The student questionnaire (Appendix B) was modified as a result 
of a meeting between six administrators at the Springfield-Clark 
JVS and the principal investigator (Rossetti) on April 6, 1989* 
Input was received from school administrators and additional 
questions were added. Faculty at The Ohio State University were 
consulted to review the questionnaire and made father 
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iaprov^Mnts on foraat. 

Content validity was •stabliah^d on thm original 
quMtionnairtt by panels of axparts €KMmK>sttd of univarsity 
faculty, vocational rasiiarchars and graduate students • 
Reliability was detaninad on tha original quastionnaira using 
taat-ratast procaduras. Tha nav instruaant vaa pilot tasted at 
Nastarvilla North High School. An 11th c^ada English class was 
salactad to cosplata tha quastionnaira. Students ware encouraged 
to ask questions if they did not understand a question. No 
diffi ulties in interpretation occurred during the pilot test. 
After the pilot test, the instrument was mailed to the JVS for 
printing. The administration of the questionnaire was 
coordinated by personnel at the Springf ield**Clark JVS. Completed 
questionnaires were delivered to osu for processing. 

Data Analysis 

All completed questionnaires were coded and the data was 
entered into a personal computer by three research assistants. 
The Statistical Package for the Social Sciences was used on the 
OSU mainframe computer to analyze the data. 

Descriptive statistics were employed in order to describe 
the sample. Analysis of variance was computed to describe 
difference in perceptions of vocational education and the 
Springfield*-Clark JVS among schools and students, possessing 
different characteristics. Frequencies and measures of central 
tendency were computed. For the open-ended responses, data were 
analyzed by summarizing the responses into categories. 
Frequencies and percentages were computed for each category. 



UfULTf 

Dttscription of th* Saiq^ltt 
Thttr« w«rtt nintt coapr«httnsiv« high schools in ths population 
serving as fssdsr schools for ths Springfisld and Clark Coiinty 
Joint Vocational School (Springfisld-Clark JVS) . Ths schools 
participating in ths rsssarch included: Springfisld City 
(South) , Springfisld City (North) , Southsastsm, Northvsstsm, 
Northeastern, Kenton Ridge, Tecuaseh, Greenon and Sha%mee. The 
sanple consistsd of 357 students. The saaple was sslscted by 
taking a cluster sanple from intact junior English classes at 
each of the hone schools. Ninety percent of the sanple were 
juniors # while seven percent were sophonorss. Thrse percent of 
the sanple did not indicate their grade level in school. The 
total population estinate of 1,840 students was bassd upon 
vocational education planning district infomation fron the 1988- 
89 ADM count for sophonores. Data was collected in the spring of 
1990. T&ble 1 shows the breakdown of students participating in 
the study by school. 
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Schools in thtt Study 



Saiqpltt Rttspondttnts 





t 


1 


Northwttstttrn 


32 


9.0 


TttcuBStth 


36 


10.1 


Southaastem 


21 


5.9 


6r«ttnon 


39 


10.9 


K«nton Ridge 


23 


7.0 


North 


71 


19.9 


South 


80 


22.4 


Shawnee 


28 


7.8 


Northeastern 


25 


7.0 


Total 


357 


100% 



Curriculun Choice 
Students enrolled in the 11th grade class were sorted by 
curriculum choice. Refer to Table 2 for the breakdown of 
students by curriculum choice. The two curriculum choices were 
academic (college preparatory) and general. Refer to "Curriculum 
Choice Classification Guidelines" in Appendix A for definitions 
of curricula. Thirty--eight percent of the sample were enrolled 
in an academic curriculum, while sixty- two percent were enrolled 
in a general curriculum. 
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Studttntt' .Curricul\u Choic* 

AcAdMiic 6«nttral 





£ 


1 


1 


i 


Northwestarn 


14 


44% 


18 


56% 




1 


3% 


35 


97% 


SouthMstcm 


0 


0 


21 


100% 


Greenon 


3 


8% 


36 


92% 


Kenton Ridge 


12 


48% 


13 


52% 


North 


24 


34% 


47 


66% 


South 


27 


34% 


53 


66% 


Shawnee 


28 


100% 


0 


0 


Northeastern 


25 


100% 


0 


0 


Total 


134 


38% 


223 


62% 



Gender 

Table 3 shows the gender of the students in the sample. 
Forty-five percent of the sanple was female, while fifty-five 
percent was male. 

Table 3 



Students' Gender 



Female Male 





X 


i 


£ 


i 


Northwestern 


14 


44% 


18 


56% 


Tecunseh 


15 


42% 


21 


58% 


Southeastern 


4 


19% 


17 


81% 


Greenon 


19 


49% 


20 


51% 


Kenton Ridge 


11 


44% 


14 


56% 


North 


33 


47% 


38 


53% 


South 


40 


50% 


40 


50% 


Sha%mee 


17 


39% 


11 


61% 


Northeastern 


12 


48% 


13 


52% 


Total 


159 


45% 


198 


55% 
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students* race was tabulated (Tabla 4) indicating that 82.3% 
of the eaaple are White (Caucasian), 13.2% are Black, 2.3% are 
Other, 1.7% are Native American, 0.3% are Hispanic and 0.3% are 
Asian. 

Table 4 



Students' Race 



White 


Black 


Other 


Nat. An. 


Hispanic 


Asian 




1 


i 


i 


i 


i 


1 


N. W. 


88 


3 


6 


3 


0 


0 


Tecumseh 


94 


0 


3 


3 


0 


0 


S.E. 


76 


14 


0 


10 


0 


0 


Greer.on 


97 


3 


0 


0 


0 


0 


Kenton R. 


lOG 


0 


0 


0 


0 


0 


North 


83 


13 


3 


1 


0 


0 


South 


54 


41 


2 


1 


1 


1 


Shawnee 


96 


4 


0 


0 


0 


0 


N.E. 


92 


0 


8 


0 


0 


0 


Total 


82 


13 


2 


.3 


.3 


.3 



Residence 

Students were asked to indicate where they live. Table 5 
illustrates that 6.5% of the sample live on a farm, 27.6% live in 
a rural area, but not on a farm, 17.2% live in a suburb of a town 
or city and 48.7% live in a city or town* A total of 355 
students responded to this question. Students attending both 
North and South High Schools lived in the city. Students 
attending Northwestern and Northeastern lived in the more rural 
or farm areas. Students from Shawnee tended to live in rural 
areas, while those from Kenton Ridge were from the suburb. 
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Students* Place of Residence 







am 


Rural 


Suburb 






f 


% 


f 


% 


f 


% 


f 


% 




5 


16% 


18 


56% 


3 


9% 










o% 


8 


23% 


11 


31% 


14 


40% 


SouthMstern 


6 


29% 


7 


33% 


2 


9% 


6 


29% 


Gre^non 


1 


3% 


18 


46% 


13 


33% 


7 


18% 


KMton Ridge 


1 


4% 


5 


20% 


16 


64% 


3 


12% 


North 


1 


1% 


2 


i% 


3 


4% 


64 


92% 


South 


2 


3% 


2 


3% 


6 


7% 


70 


87% 


Shawnee 


2 


7% 


19 


68% 


6 


21% 


1 


4% 


Northeast erM 


3 


12% 


19 


76% 


1 


4% 


2 


8% 


Total 


23 


6.5% 


98 


27.6% 


61 


17.2% 


173 


48.7% 
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IcMSons for Mot Enrolling in Vocational Education 
Ttm 357 studants in th« taspla vftr* aslcad to respond to an 
op«n-end«d quMtion concttming thttir reasons for not Anrolling in 
a vocational •ducation claaa. Studants could list aa aany 
raasons aa they dasirad. When th« data vara analyzad, 392 
raaaons vera liated. Tventy categoriis vara developed and are 
listed belov in rank order , along vith direct atudent quotes and 
the percent of responaea in each category. 

1. The JV8 didB*t offer vhat I'm interested in. 

"No advanced courses there." Would not have been able to 
get all of ny required courses there." It didn't offer vhat 
I an interested to take." "JVS did not appeal to ne." "I 
have no use for vocational school." "I didn't feel that I 
should take a school that doesn't have vhat I vant." 
"Wasn't interested." 

17% 

2e I want to go to college. 

"I need to go on to college vhich vill require claasea not 
offered at JVS." "It didn't neet the requireaent I night 
need to get into college." "I plan to go on to college." 
"Enroll in coll««ge prep, classes to set nyself ready for 
college." "Planned on going to 4 yr. college." 

15% 

3. Vooational eduoatioa narrova ny career oholcea. 

"Not all classes vere at JVS." "It didn't offer enough 
credits." "Vocational education is not an overall 
education." 

10% 

4. Vooational aduoation does not neet college requiranants. 
"No college preparatory couraes." "It doesn't prepare you 
for college." "I nay not get all the college prep, 
claasea." "Courses like foreign languages and higher nath 
vere not offered." "I wanted to attend a good 4 year 
college and I didn't feel vocational school vould get ne 
there." "I vanted to get all of the college level classes I 
could, so that I could be better prepared for college." "I 
thought it vould neas you up vhen you go to college." 

9% 
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5. Z dida*t va&t to ay frlMids. 

"I would rathor stay horo with ay frionds." "I want to stay 
with ay friands and in tha band." "Wouldn't saa ay 
friands." "I didn't want to go. I didn'* want to laava ay 
friands or ay school." 

9% 

6. Z did not vast to obaaga sotools. 

"I anjoy irtiara I 'a right nov." "I'd rathar stay at ay hMa 
school and ba with ay friands." "Z didn't want to adjust to 
anothar school." "Just didn't want to. Miss tha fun." 
"1 aa involvad in sports and vould rathar go to school with 
ay taaa aataa." "It vould ba too auch troubla to adjust to 
a naw school." 

6% 

7. Ko raason. Z aavar thought about it. 

"I didn't avan think about JVS, want to bacoaa a trashaan." 
"Just didn't think about it." "Do not raally know.." 
"Didn't think about it." 

5% 

8. Z hava a poor iaaga of tha Toeatioaal studaats. 

"Bacausa ay aoa told aa that it was for kids who was aostly 
drop-out." "I dislika faraars and I hata dirts." "JVS is 
nothing but punks." "Dirty paopla go thara." "Too aany 
druggias." "Haard it was for duab paopla and irtiat goas on 
thara is fights." "Tha drass coda. Tha paopla i^o go 
thara." "Alx that go thara ara a bunch of burnouts and 
druggias who want to find an aasy way out." "Nothing but 
punks there." 

5% 

9. There was a laok of iafoxa^itioB about the JVf. 

"Never heard of it." "I just aovad hare froa Nyoaing. I 
hava never heard of it." "Don't know enough about it." I 
lived overseas in Spain and nobody ever explained it to aa." 
"Didn't know auch about tha subject." "Was never told auch 
about it." 

5% 

10. Z just did not want to go. 

"I didn't want to. Wasn't interested." 

4% 
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11* JYS elassM ar« too oasy or not ohallonging. 

"It*s a bunch of hoods out trying to got a froo rido thru 
school.** ^^Vhm prograas aro voak." **Not chal longing.** **Not 
onough acadoaic loaming.** **lly gradoa aro good. I can*t 
got tho profoasion I want for ay futuro horo.** **Too auch 
acrowing around in tho claaaoa out thoro.** **Tho curriculum 
aooaod rathar chaoay.** 

3% 

12. varoata adrioad mm agaiaat aarolliag la Tooatioaal 
adaoittioa* 

**Ny paranta didn*t giva mm auch choicoa on irtiat claaaaa I 
taka.** **Parants didn*t vant mm to attand bacauaa raputation 
you got vhon you go thoro.** ** Paranta vouldn*t allow no to.** 

3% 

13. Poor iaaga of tho yooatioaal aohool* 

**I fool that JVS is tha naxt thing aftor dropping out of 
high achool.** ** Didn't vant to go to JVS bacauaa it ia a 
holo.** **Bacausa it is a vorthloss school.** **I foal that 
JVS ia tho naxt thing to dropping out of high achool.** **Did 
not want to go bacausa of troubla at tha vocational achool.** 
^Too much racial problaaa thara. Didn*t aaa anyona who 
graduated from there get a job.** 

2.50% 

14. There were aoheduliag problaaa. 

**Because I couldn't fit JVS classes into my schedule.** **I 
couldn't fit JVS classes in ay schedule * cause of college 
prop, classes.** 

2% 

15. vooatioaal educatioa ia azpaaaiva. 

**It cost too auch to enroll in the JVS and my parents don*t 
have the money 1** **Not having the aoney to pay for the 
materiala needed for the claaaes.** 

2% 

16. Z plan(aed) to attend vooatioaal eduoatioa. 

**My father aaid I ahould wait until I was out of school.** 
**At one time X waa going to take classes there, and probably 
should have.** 

1% 
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17. Ky oouasftlor aOris^d mm not to attoBA. 

^'Ny counsolor said no.** 

1% 

18. X ahouXd IMTO oarollod. 

*'At ona tlM I vaa going to taka claaaas thara, and probably 
ahould hava.** 

• 50% 

19. ▼ooatioaal aduoation la too diffionlt. 

oould not gat in bacauaa of ^y or^dita." **! do not hava 
anough cradita.** *'liy gradaa vara not good anough.** **I 
hadn't took haalth ao thay vouldn^t aoeapt mm.^ 

• 50% 

20. Vooational aduoation ia a waata of tiaa. 

**I hava no uaa for vocational achool*** 

• 50% 

Tabla 6 aunmarizaa in rank ordar, tha 14 raaaona for not 
enrolling in vocational education at thair bona achool. Studants 
ware to indicate tha axtant of agraamant with aach atataaant. 
They could indicate fron among tha following categoriea: no 
concern, little concern, aone concern, great concern or I did not 
think about it. The reaponaea were coded 1 for no concern along 
a continuum to 4 for great concern. ** I did not think about it>* 
was coded separately. 
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Table 6 

Reasons for Not Enrolling In Vocational Education 

Rank 

Order Reasons Mean Extent of Concern 





















1. 


Plans to attend college 


3. 


18 


15% 


6% 


15% 


52% 


11% 


2. 


Career choice llnltatlons 


2. 


91 


15% 


16% 


21% 


37% 


11% 


3. 


Graduation requlrenents 


2. 


59 


26% 


13% 


18% 


29% 


15% 


4. 


Academic ability of 
vocational students 


2. 


39 


21% 


22% 


22% 


15% 


20% 


5. 


Behavior of vocational 
students 


2. 


32 


28% 


15% 


16% 


19% 


21% 


6. 


Image of program quality 


2. 


27 


19% 


29% 


20% 


10% 


21% 


7. 


Association with vocational 
students 


2. 


17 


27% 


23% 


18% 


11% 


20% 


8. 


Others students* opinions 
of vocational students 


2. 


15 


30% 


20% 


17% 


13% 


20% 


9. 


Image of teacher quality 


2. 


12 


26% 


20% 


17% 


9% 


27% 


10. 


Scheduling problems 


2. 


11 


33% 


17% 


15% 


13% 


20% 


11. 


The cost of vocational 
education 


2. 


06 


35% 


15% 


12% 


14% 


24% 


12. 


Teachers' opinions of 
vocational students 


2. 


00 


28% 


24% 


13% 


7% 


27% 


13. 


Membership in the vocational 
youth organizations 


1. 


91 


31% 


16% 


12% 


7% 


34% 


14. 


Difficulty of vocational 
courses 


1. 


69 


43% 


20% 


10% 


5% 


21% 



* NC ■ No Concer I 
LC - Little Concern 
SC - Some Concern 
GC ■ Great Concern 
NA - I did not think about it 
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The most popular reason for not enrolling in vocational 
education was that students were planning to attend college. The 
mean score for that reason was 3.18, indicating that students had 
some concern about their plans to attend college as being a 
reason for not enrolling in vocational education. Students 
indicated little to no concern about the difficulty of vocational 
courses as being a reason for not enrolling in vocational 
education. 

Vocational classes at the Home School 
Students were asked to think back to the time when they 
decided what classes to take in high school. They were asked to 
indicate how informed they were about vocational classes offered 
at their home school. Eleven percent (37 students), responded by 
indicating that they were not informed at all. Sixty-one percent 
(216 students) indicated they were slightly informed. Twenty- 
eight percent (lOO students) indicated they were very informed. 

Another cpjestion asked the students if they ever seriously 
considered enrolling in vocational classes at their home school. 
Forty-two percent (148 students) indicated they had considered 
enrolling, while fifty-seven percent (205 students) said they had 
not considered enrolling. 

Reasons for Not Enroll:^ ig at Springfield-Clark JVS 
Table 7 lists the reasons, in rank order, students do not 
enroll at the Springfield-Clark JVS. Ten reasons were presented 
to the students. They were asked to indicate the extent of 
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agreement with each item. The categories included: no concern 
(coded 1), little concern (coded 2), some concern (coded 3), 
great concern (coded 4) and I did not think about it (coded 
separately) . The most popular reason for not enrolling at 
Springfield-Clark JVS was that the home school will better 
prepare a student for college, students indicated that they had 
some concern that this was a reason for not enrolling at 
Springfield-Clark JVS. 
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Tabla 7 

R«aBons for Not Enrolling at Sprlngf l«ld-Clark JVS 

Rank 

Ordar Raaaona Maan Extant of concam 

iMC I£ sc cc w/A 

1. Homa school will battar 
prapara a studant for 

collaga 2.97 18% 10% 12% 44% 15% 

2. Unwilling to laava ny 

friands at ny homa school 2.82 20% 12% 18% 36% 13% 

3. Tha programs of farad 

at tha JVS 2.42 28% 15% 19% 22% 15% 

4. The inaga of the JVS 2.31 25% 21% 19% 16% 17% 



5. Association with 
students from the JVS 

6. Loyalty to my home school 

7. Unable to participate i . 
extracurricular activities 

8. Unable to participate in 
sports at my home school 

9. Difficulty with trans- 
portation to the JVS 

10. Classes are out too late 
in the day at the JVS in 
order to work after school 



2.25 28% 23% 18% 15% 15% 

2.15 35% 16% 11% 18% 19% 

2.02 44% 11% 10% 14% 20% 

1.93 41% 13% 10% 17% 19% 

1.80 45% 15% 9% 10% 19% 

1.79 41% 15% 9% 8% 26% 



* NC ■ No Concern GC - Great Concern 

LC - Little Concern N/A - I did not think about it 

SC - Soma Concern 
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Thoughts About Vocational Education 



Students were ask^d to respond to an op^n-andad question 
regarding their thoughts when they think about vocational 
education. The 357 students could list as aany thoughts as they 
wished. There were a total of 302 thoughts listed. They were 
categorized into positive, negative, and neutral thoughts. 
Thirty-six percent of the thoughts were positive, fortyseven 
percent were negative and seventeen percent vere neutral. The 
categories are listed below in rank order, along with student 
quotes and percentages in each category. 

Thoughts When Z Think Jkbout Vocational Bduoatioa 
Positive 36.4% 

1. Vocational education is fine for students who do not go on 
to college. 

**I feel it is good for people not planning to go to 
college. Vocational education is fine if you are not 
planning to go to college. It is good because it helps 
students not planning on going to college.** **I think 
it would be a great opportunity for soneone that wants 
to work instead of going to college. Excellent program 
for an individual who does not intend to go to 
college.** **I think of someone who doesn't want to go 
to college, but still has a career goal.** 

11.7% 

2. Vocational education provides a good learning esq^erience and 

opportunity. 

**A further learning experience in a particular field and 
ide^ of how it*s going to be once you get out of high 
school. It is great, a good idea for experience, it also 
helps become better and broaden your future career.** **A 
very good opportunity for those students wanting to have a 
skill in a particular job. The program allows students to 
have experience.** **I feel like it*s better because you get 
chances or experience, not everything you learn ccmes from 
memorizing a book.** 

5.3% 
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3. Vooatioaal •duoation trains studants for a spaoifio typa 
of oar oar • 

"It is a place vhara pooplo go to hava haiida«>on training in 
a cai^ain fiald that they wish to sake a caraar.** *Z think 
that vocational education is a vay of teaching students for 
a specific career. It is a great prograa that trains you in 
your career.* ''I think you would get a lot of training you 
need for your career." 

4.6% 

4. yocatioaal education helps a studeat beooae better qualified 
for a career. 

"I think it is good if you vant one of the courses to take 
to becoae better qualified for a job." My thoughts of 
vocational education is that you probably learn a lot about 
the field of work you choose." "A school where one can 
learn more and acre of his career." 

4.3% 

5. Vooatioaal education prepares students for a career directly 
after high school • 

"Learning a specific trade so that you can work as soon as * 
you get out of high school." "I think it is good if you 
want one of the courses to take to get a better job." 
Training in one specific subject and then getting a job 
right out of high school." 

3.3% 

6. Vocational education oould help you in the future. 

"I think vocational education is good if you know what you 
are going to do in the future." "Courses that help you get 
the requirement for a good job in the future." "I think it 
is a good program for those who have confidence in their 
future plans. 

2.6% 

7. Vooatioaal education is interesting, fun or exciting. 

"I think it could be fun but I will miss my friends. It 
will be fun." "Exciting experience; new people; money." 
"All kinds of different classes and fun." 

2.6% 
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8. Z vmnt to or plmn to tako Toomtio&al oduoatioa ooursos. 

**Zf vocational oducatlon offarod irtiat I wantad, I vould 
probably go but tha couraaa thay of far now ara not for na." 
**I*d lika to go but I don't think »y paranta will giva tha 
Bonay to Ba. I don't think ay artiatic ability is good 
enough now.** ''It vould ba graat to go if I had Bonay and 
know what to do. I think it ia graat, I raally think I 
should hava gona but wasn't sura what I wantad to taka." 

2% 

HfiSaUXft 46.7% 

1. Vooatioaal aduoatioa is for low InooBs, low iatalligaaoa 
studants. 

"Paopla who ara not vary bright or cannot afford collaga." 
"I think vocational education is appropriate for kids who 
have a hard tisa in school and do not obtain tha grades 
needed for college." "Vocational education is for those who 
can't afford college and want to do these vocational type of 
jobs. It can help lower income people who cannot afford to 
attend college." 

8.6% 

2. vooatioaal education is alright for sobs people, but it is 
Bot for Be. 

"Vocational education is very good for people who are 
capable to do it, but I see no use in By future for it." "I 
feel that vocational education is good for some people or 
people who like to do work with their hands, I don't think 
it is for ma." "My thoughts of vocational education is that 
you probably learn a lot about the field of work you choose, 
but is not for me." 

«% 

3. vooational aduoatioa is for troublSBakars . it has a bad 
reputation and poor iBsga. 

"JVS to Be is where Bost of the druggies or kids who are 
failures go. They are always ready to fight good ones. A 
lot of fights." "A place for rowdy kids who are basically 
looking for trouble. The so-called "grits" go there. 
Difficult kids and sobs that are rude." "People around here 
alBost Bake each other think that JVS is a worst school with 
SBokers and druggies." "I think it below average students 
who can't handle regular school work." 

5.6% 
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4. voomtioaal •duomtioa dia not interest mm. 

^1 really hav^ no int^rMt in it. don*t lik^ it. I am 
not intsrMtttd in thm coursM thay off^r.** **Th6y don't 
of far mm with anything I mm intarast#d.<* 

5.3% 

5. vooational aduomtioa is thm saay way out. Zt is not 
ohallaagiag. zt is too sasy. 

~Z think is an sasy vay out of Northwastsm.** **Z think that 
it is for paopls vho can barsly pass high school and want an 
sasy vay out. Paopls not bsing abla to kasp up with school 
work so tharsfora, find an sasy vay out.** **Z think that 
vocational school is too sasy and it vouldn't prapara bs for 
classas 1 nasd to take to prapara mm for college.** 

4.6% 

6. Vocational eduoatioa limits your knowledge about other 
career choices. 

"A specific class of education, something like a trade.** 
**Student8 don*t have that much to choose from.** **A limited 
career, no real college education (4 year).** 

3.3% 

7. Vocational eduoatioa is a vasts of time. 

**Z really don*t think about it because 1 feel it is a va«;te 
of time. Z know several JVS graduates and nine got a job.** 
**Z think it is a waste to go to vocational school because it 
is always in the big city and might have gang problems.** 
**When Z think of vocational education Z think it is a waste 
of my time. A waste of time.** 

3% 

8. Vocational education does not offer oourses required for 
college preparation. 

**1 think that vocational education is too easy and it 
wouldn*t prepare me for classes Z need to take to prepare me 
for college.** **Z have no concern because Z don*t want to 
attend a vocational school. Z heard it will mess your 
college credit up.** **Education that will not give me the 
credentials needed for college. Z think it is of low 
quality, don*t match up to college education.** 

3% 
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9. Vooatloaal •duomtioa elass#s ara too aiffioult. 
••Vocational aducation ia difficult. •• think it is too 
axpanaiva and mora coBplicatad.** ••Appaar boring and 
difficult. 

3% 

10. sohaduliag of vooatioaal aduoatioa ia a problas. 

••I would lova to attand vocational achool but tha achadula 
vaa rough.** ••It ia raal good to hava a placa lika this, but 
thay ahould inform paopla bafora high achool about thia ao 
thay can make tha achadula for it.** ••! raally think I 
ahould hava anrollad but I had problaaa with tha achadula.** 

2.3% 

11. Vocational aducation ia lika working for half a day and than 
taking olaaaaa for half a day. 

**Half day of regular clasa. Diffarant from high achool. •• 
••I think it ia a placa you apand half tina on laaming a 
trade and half tima on aducation (little college). •• ••I 

think of part classes and rest of the day on hands-on 

work.^^ 
2% 



Wgutral 16.9% 

1. I never thought much about vocational education. 

••Not nuch. Haven •t thought nuch about it.^^ ••! really never 
thought much about vocational education. •• ••I don^t have 
much to say about it.^^ 

6.3% 

2. Vocational education reminda me of vocational agriculture 
and farming. 

••A bunch of kids learning how to improve the way they farm." 

••Planning your life to be farmer and apending most of the 

rest of your life on the farm.** ••! think about FFA and what 

it has and what it haa taught me about farming. •• 

5.3% 

3. I do not knov anything about vocational education. 

••I don^t knov much about it.^^ ••Don^t knov enough about it." 
••I don^t knov what to think. •• 

5.3% 
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Thoughts About Springfield-Clark JVS 
Students vsrs also askad to giva thair thoughts vhan thay 
think about tha Springfiald-Clark JVS. Studants could list as 
Bany thoughts as thay vishad. Thara vara 255 rasponsas. Tha 
rasponsas vara catagorisad into positiva, nagativa and nautral 
catagorias. Thirty-nina parcant of tha rasponsas vara judgad to 
ba positiva, vhila forty-six parcant vara judgad to ba nagativa 
and fiftaan parcant vara judgad to ba nautral. Tha catagorias 
are listed belov in rank order, along vith student quotes and 
percentages in each category. 



Thoughts When I Think About Springfield-Clark JVS 
Positive - 39% 

1. The JV8 is a aioa place. Zt is unique. 

**llake people better at vhat they %rant to do.** **They help 
individuals alot.** **Sona of the kids are rude, but the 
teachers seeaed very nice and kiiid.** "It has good 
facilities and fine teachers.** "A great atnosphare.** ''It's 
OK.** **It*s a nice place to learn.** **I feel it is a good 
move for less motivated students. Even if the students hate 
school they can still learn something.** 

12% 

2. The JVS provides a variety of oaraex opportunities to 
students. 

**They assist studants to decide on r career.** **People vho 
vant to get a job right after high schawl.** **I think of a a 
a collage atmosphere.** **Majoring in yrhait you vant to do in 
the future.** 

9% 
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3. Thm JV8 im iat^rttsting, •xoitiag and diffuMt tvom regular 
high sohool. 

**It mmmmm lika it would bm fun and intaxmsting,** ''It would 
dafinitaly ba diffarant froB ragular high achool." "Going 
to a biggar achool achool and knowing a lot mora paopla. 
Laaming naw thinga.** '•Exciting.'* "I think that it sight 
ba fun. Mayba not," 

6% 

4. Tha providaa a good laaraiag aaq^ianoa. 

"I think of avaryona working in tha oaraar of thair choica." 
"Handa^on axparianca that atudanta naad aftar graduation." 
"Handa on training." "I think about avaryona working." "It 
probably ba cool. I know alot of paqpla thara." "I think I 
would hava likad JVS vary such bacauaa I know paopla %rho go 
thara and thay an joy it. I wiah I would hava gona.^ 

5% 

5. Tha JV8 traiaa atudanta for a apaeific typa of oaraar. 

"I think of kida who gat trainad in apacial fialda that thay 
hava aalactad." "I think of it aa a trada achool." "A 
placa to laam of a caraar job and to gat hand on training 
you cannot gat on your own." "It 'a a achool whara thay will 
taach you an occupation you want to gat into and make a 
caraar of." "A dacant a^ool. Givas training career 
occupation of your choice." 

5% 

6. The JV8 la fine for atudanta who do not want to go on to 

collage. 

"I think of it aa a achool for atudanta who can't and don't 
want to go to collage.'^ "Many alternatives to students who 
choose not to go to college." 

2% 

Negative « 46% 

1. The JV8 la for troublaaakera. Zt haa a bad reputation and a 
poor isaga. 

"Xioaara, acruba, hoods, alackara, bunba, drugiaa, and 
"nobodya" go to JVS." "Tha atudanta hava a bad reputation 
among other atudanta at thair home achool for being druggies 
and trouble makara." "Fighta, paopla doing druga out in the 
parking lot." "A bunch of rajecta that can't make it in a 
real achool." "Nixing all tha achoola together there ia 
bound to ba aoma conflict among tha atudanta. I don't want 
a part of it." "I hava heard a lot of bad things about the 
atudenta and druga, etc." 

11% 



51 



46 



2. tbm 9W9 AidB't hm vtet z «i Ut«r«st«4 in. 

"JVS didn't hmv aiiything to h«lp mm Imcom a raportar." 
"JV8 don't hAVtt anything to halp mm baooM a lavyar." "Mot 
of altarnativaa, 1: t Z am not intarastad in any of than." 

11% 

3. Tha JVS la tlM aasy way out. zt ia act ehallaagino. 

"Z think it allows paqpla to gat good gradaa by doing no 
work." "Zt ia a aasy way to gat out of hl^ aehool." 
"Planty of fraa tiaa." "Z faal it ia for pa^la irtio cannot 
■aka it at thara acdiool and thay don't plan to go to 
collaga." "Z think of it aa an aasy vay to graduata." "A 
placa vhara kida attand to gat out of achool." 

8% 

4. Tha JVt ia alright for aoaM paopla, bat it ia not for aa. 
"A nica placa to via it, but Z wouldn't want to go to achool 
tharw:." "Z think it would ba fun, but Z don't want to go." 
"Zt aaaaad nica, but Z don't want to go thara." "Zt'a not 
for aa." "Zt aaaaad good but not good anough." 

7% 

5. Tha JV8 ia for low inooaa and uadaraehiaring atudaata. 
"Tha program ia waak." "Z think of balow avaraga studanta 

who can't handla ragular achool work." "Z think of 'drop 
out' placa." "Zt ia for griazy, low lifa, povarty atriuken 
taanagara who hava no othar way of gatting aducation." 

4% 

6. Tha JVS liaita ay axpoaura to othar typaa of oaraara. 
"Liaita ay caraar choicaa." "It aaaaad good, but not good 
anough." "Thay only hava certain claaaaa but a college 
would hava a variety of choices." "No rooa for further 
Boveaent in career." 

3% 

7. There are traaaportatioa and aehaduling probleaa. 

"It is hard to gat froa one place to another." 

1% 

8. The JVS doaa not offer eollaga preparatory oeuraae. 

"JVS doea not prepare you for college." 

.50% 
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9, Vhm JYB dotts not allow bo onough tifto to bo vltb ay frlondo. 
"I don't want to go thoro bocauao I would miss ny frionds.** 

• 50% 

Neutral ' 15% 

1. z Bovor thought aiaoh about attoBdiag tho jvs. 

**I don't think about it.** ''I navor thought about going. 
**I'va navar raally conaidarad it saaBa ao far away.** ''Navar 
thought of attanding.** "I don't hava any thoughts.** 

11% 

2. I don't know anythlBg about tha JWB. 

**I don*t know anough about tha JVS.** **I don*t know what JVS 
Boans.** **Don*t )cnov anything about it.** **I don't raally 
know, not vary intarestad • ** **I don't avan know what it is.** 
**Naver hoard of it.** 

4% 



Image of Vocational Education 
Students' image of vocational "Education was described by a 
composite score, taking the list of 14 reasons for not enrolling 
in a vocational program at their home school. Students responded 
whether the reason was of no concern (coded 1) , little concern 
(coded 2), some concern (coded 3), greai concern (coded 4) or if 
they did not think about it (coded separately) . Those who x^^tb 
greatly concerned with the reasons (higher composite scores) were 
judged to have a negative image of vocational education. Those 
responding that they had nr concern with the reasons (lower 
composite scores) were judged to have a positive image of 
vocational education. Scores ranged from 2 to 56. The mean 
score for all students was 26.21. Table 8 shows the mean scores, 
standard deviations and number of students for each school. 
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Table 8 

students' laages of Vocational Education 



Standard 

Daviation QAMtM 

Northvastam 27.97 9.09 32 

TacuHsah 27.12 11.35 33 

Southaastarn 28.52 8.49 21 

Graanon 24.54 8.05 39 

Kanton Ridga 23.13 10.50 24 

North 26.38 10.46 (>6 

South 25.88 9.56 74 

Shawnaa 27.79 10.49 28 

Northaastam 25.04 7.98 24 

Total 26.21 9.71 343 



Of the nine schools, students at Kenton Ridge had the least 
negative inage with a aean score of 23.13. Students at 
Southeastern had the aost negative image of vocational education 
with a nean score of 28.52. 

Inage of the Springfield-Clark JVS 
Students* iaages of the Springfield-Clark JVS were 
deterr ' "^ed by conputing a composite score . Students were asked 
to respond to a set of ten reasons for not enrolling at the 
Springfield-Clark JVS. Students responded whether the reae^^n was 
of no concern (coded 1) , little concern (coded 2) , some concern 
(coded 3), great concern (coded 4) or if they did not think about 
it (coded separately) . Those irtio were greatly concerned with the 
reasons (higher composite scores) were judged to have a negative 
image of the Springfield-Clark JVS. Those with no concern, 
(lower composite scores) were judged to have a positive image of 
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the JVS. Scores ranged from 1 to 40. The overall nean score for 
this image score was 19.47. Table 9 shows that the students from 
Northwestern have the most negative image of the JVS as is 
evid()nced by the mean score of 21.53. The students from Greenon 
have vhe least negative image, with a mean score of 17.83. 

Table 9 



Students' Images of the Springfield-Clark JVS 







Standard Deviation 




Northwestern 


21.53 


9.06 


30 


Tecumseh 


20.00 


6.46 


32 


Southeastern 


19.86 


6.56 


21 


'?reenon 


17.83 


6.12 


36 


Kenton Ridge 


20.79 


6.58 


24 


North 


18.56 


7.44 


68 


South 


18.58 


7.07 


72 


Shawnee 


20.07 


7.08 


28 


Norther stern 


21.48 


6.90 


25 


Total 


19.47 


7.14 


336 



Experiences at Vocational Schools 
On the questionnaire, students were asked whether they had 
ever attended classes t a vocational schocl (JVS) on a regular 
basis. This was to determine if some of the students may have 
been enrolled in previous years, or earlier in the school year 
and returned to their home school. Five percent (17 students) 
responded that they had previously been enrolled on a regular 
basis. Ninety-five percent (338 students) indicated they had not 
previously been enrolled. 

Students were also asked if they had toured the Springfield- 
Clark JVS prior to their junior year of high school. Forty-seven 
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percent (168 students) said yes, while fifty-two percent (187 
students) said no. 

When directly asked if they ever seriously considered 
attending Springfield-Clark JVS, forty percent (143 students) 
said yes, while fifty-nine percent (210 students) said no. 

Experiences at "^me Schools 

Students were asked how infomed they were about vocational 
classes offered at fheir hone school. Ten percent (37 students) 
said they were not infomed at all. Sixtyone percent (216 
students) said they were slightly informed. Twenty-eight percent 
(100 students) said they were very informed. 

When asked if they ever seriously considered enrolling in 
vocational classes at their home school, forty-two percent (148 
students) said yes while fifty-seven percent (205 students) said 
no. 

Future Occupations 

Students were asked to Indicate if they had selected their 
future occupation. Sixty-four percent (229 students) said yes, 
whil« thirty-five percent (123 students) said no. Of those who 
had selected a future occupation, students were asked to specify 
in writing their future occupation. The respondents could 
indicate as many responses as they wished. 

The occupations that students chose for their future are 
listed below in alphabetical order. 
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Futura Occupation 

1 • Accountant 

2 • Actor 

3. Aerospace Technician 

4. Aircraft Nachanic 

5. Air Forca Tachnician 

6. Airlina Attendant 

7 • Appr^.i^ar 

8 • Ardtiitact 

9. Amy Officar 

10. Artist 

11. Auto Body Tachnician 

12. Auto Tachnician 

13. Basaball Playar 

14. Baskatball Playar 

15. Biochaaiat 

16. Buainaas Person 

17 . Carpenter 

18 . Caterer 

19. Chemist 

20. Child Development 

21. Civil Engineer 

22. Coast Guard Officer 

23. College Career 

24. Conaercial Artist 

25. Conmunications Technician 

26. Computer Programmer 

27. Construction Worker 

28. Costume Designer 

29. Court Recorder 

30. CPA - Accountant 

31. Criminal Lav/Justice 

32. Day Care Worker 

33. Defense 

34 . Doctor 

35. Drafting Specialist 

36. Drama Performer 
37 • Drawing 



'{ 

52 



38. 


EloMntary Education 


4 


39. 


Electronics 


1 


40. 


EnginMr 


3 


41. 


English 


1 


42. 


Equipasnt Opsrator 


2 


43. 


Faaily Dsvslopasnt 


1 


44. 


Fashion Designer 


3 


45. 


Firs Fightsr 


2 


46. 


Fluid Powsr Hydraulic Technician 


1 


47. 


Forensic l^edicine Technician 


1 


48. 


Forest Ranger 


1 


49. 


Genetic Engineer 


1 


50. 


Heating & Air Conditioning 


1 


bl. 


Home Economics Specialist 


2 


52. 


Highway Patrol Officer 


1 


53. 


Horticulturist 


2 


54. 


Interior Designer 


3 


55. 


Journalist 


2 


56. 


Landscape Designer 


1 


57 c 


Lawyer 


9 


58. 


Marines Officer 


4 


59. 


Marketing Specialist 


1 


60. 


MBA 


1 


61. 


Mechanic 


2 


62 . 


Military 


8 


63. 


Minister 


8 


64. 


Model 


1 


65. 


Music/Recording 


5 


66. 


navigator 


1 


67. 


Navy Officer 


2 


68. 


Nuclear Engineer 


1 


69. 


Nurse 


5 


70. 


Orthodon t i s t 


1 


71. 


Paramedic 


2 


72. 


Pediatrician 


3 


73. 


Photographer 


3 


74. 


Physical Education Specialist 


4 


75. 


Pilot 


4 
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76. 


Polictt Officttr 


77. 


Politician 


78. 


Prison Guard 


79. 


Psychologist 


80. 


Psychiatrist 


81. 


Racs car drivsr 


82. 


Radiology Spscialist 


83. 


Rsal Kstata Agant 


84. 


Raspiratory Tharapy rpacialist 


85. 


Sacratary 


86. 


Social Workar 


87. 


Stock sarkat broker 


88. 


Swina Faraar 


89. 


Taacher 


90. 


Training Horaes 


91. 


Traval Agant 


92. 


Truck Driver 


93. 


Word Processor 


94. 


World Leader 



Relationships Between Schools and Students' Characteristics 
and Students' Inages of Vocational Education and 
Springfield-Clark JVS 
The relationships between four student characteristics: 1) 
gender, 2) curriculum choice, 3) race and 4) where a student 
lives and students' iBages of vocational education and the 
Springfield-Clark JVS were explored. Reasons students do not 
enroll in vocational education and the Springfield-Clark JVS are 
based on students' images. Two measures of students' images were 
explored in order to define the reasons for not enrolling. The 
measures were obtained from questions on the student 



ERLC 



54 

questionnaire. A 4-point Likert scale was used with a 4 
indicating they were greatly concerned with the statement, while 
a 1 indicated they had no concern. Higher scores indicated that 
the student had a poorer or iiore negative iaage of vocational 
education or of the Springfield^-Clark JVS. That is, if they had 
a great concern for the reasons listed on the questionnaire as a 
factor for not enrolling, then they had a poorer image of 
vocational education or of the Springfield-Clark JVS. 

Schools 

Table 10 shows the analysis of variance, mean scores and 
standard deviation for students* image of vocational education 
and the Springfield-Clark JVS. There was not a statistically 
significant (p<.05) difference in mean scores between students at 
the nine schools. 
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Table 10 



AnalTsit of variauM MtVMB lelMola ukl ZMg« of 
Tooational idaoat.i.oa and tprlagf iol4-ciark JWU 



IMOO of Toeatlonal ■dui»»ion 
n 

Moan 

Standard Deviation 



I Al fl IB M 1 _ 

32 33 21 39 24 68 74 28 24 

28.0 27.1 29.0 24.5 23.1 26.4 25.9 27.8 25.0 

1.6 2.0 1.9 1.3 2.1 1.3 1.1 2.0 1.6 



Source 



df 



SS 



MS 



Between Groups 8 688.6 

Within Groups 334 31,549.7 

Total 342 32,238.3 

imae of flprinofield-ciart JV8 

n 

Mean 

Standard Deviation 



86.1 .91 
94.5 



.51 



E! I U fl n H A 

30 32 21 36 24 68 72 28 
21.5 20.0 19.9 17.8 20.8 18.6 18.6 20.1 
9.1 6.5 6.6 6.1 6.6 7.4 7.1 7.1 



25 

21.5 
6.9 



Source 



df 



SS 



MS 



Between Groups 8 502.4 
Within Groups 327 16,595.4 
Total 3i5 17,097.8 

NH B Northwestern 

T « Tecamseh 

SE « Southeastern 



62.8 1.24 .28 
50.8 



G « Grenon 

KR " Kenton Ridge 

N - North 



S <- South 
Shaw - Shavmee 
NE » Northeastern 
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Tabltt 11 shows ths ■«an scorss, standard dsviations and 
analysis of varianca for studants' imagas of vocational aducation 
and tha Springfiald-Clark JVS by gandar. Thara was was not a 
statistically significant (p<.05) diffaranca in aaan scoras 
betwaen mala and faaala studants. Paaalas had a Baan scora of 
26.6 on tha inaga of vocational aducation, i^ila salas had a naan 
scora of 25.9. On tha imaga of tha ^pringfiald-Clark JVS, 
females had a aean score of 19.8, while sales scored 19.2. 
Overall, females tended to have the more negative image of both 
vocational education and the Springfield-Clark JVS. 



ERJC *^ 



57 



Tabltt 11 



Analysis of Variancs Bstwssn Studsnts' Osndsr and Imags of 

Vocational Education and ths Springfisld-ClarK JVS 



laaaa of Vocational Education 
n 

Mean 

Standard Dsviation 



154 
26.6 
9.9 



189 
25.9 
9.6 





d£ 




US 


£ 


Ik 


Between Groups 


1 




35.8 


35.8 


.38 


.54 


Kithin Groups 


341 


32 


,202.5 


94.4 






Total 


342 


32 


,238.3 








linage of Soringf ield-Clark 
























n 








151 


185 




Mean 








19.il 


19.2 




Standard Deviation 








7.0 


7.3 






ii£ 






MS 


£ 


fi 


Between Groups 


1 




24.9 


24.9 


.49 


.49 


Within Groups 


334 


17 


,072.8 


51.1 








33b 


17 


,097.8 
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CurricuIUB Cholct 

Table 12 indicataa ihm mmtm mcormm^ standard davlationa and 
analysis of varianca for studants* isagas of vocational aducation 
and tha Springfiald^lark JV8 by currioulUM choica. Studants 
vara dassif lad as aithar ganaral or acadaaic (collaga 

preparatory) curriculum choica. 

Studants following an acadaaic curriculuB bad a highar aaan 
scora (a mora nagativa iaaga) of vocational aducation and of tha 
Springfiald-Clark JVS. Thara was a statistically significant 
diffaranca (p<.05) in aaan scoras batvaan ganaral and acadaaic 
curriculum choica studants on iaagas of tha Springf iald-Clark 
JVS. Studants in an acadaaic curriculua tandad to hava a poorer 
image of the JVS that did students in a general curriculvui. 
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Analysis of Variancs Batvaan Studants' Curriculua Cholca and 
iBaga of Vocational Education and tha Springfiald-Clark JVS 

Currieulun Choiea 
laaaa of Vocational Education Acadamie fiiQflCAl 
n 131 212 
Naan 26.4 26.1 
Standard Daviation 9.5 9.9 



SflUrSft d£ SS MS Z B 

Batwaan Groups 1 11.8 11.8 .12 .72 
Within Groups 341 32,226.5 94.5 
Total 342 32,238.3 

Curriculum Choice 

Iinacye of Sprinaf ield-Clark JVS ACfldMiC QaDUOl 

n 1.^9 ?07 

Naan 20.5 18.8 

Standard Deviation 7.11 7.11 



SsUECfi d£ £& US £ fi 

Between Groups 1 222.4 222.4 4.4 .04 

Within Groups 334 16,875.3 50.5 

Total 335 17,097.8 



Race 

Table 13 indicates the aean scores, standard deviations and 
analysis of variance for students' images of vocational education 
and the Springfield-Clark JVS by race. There was not a 
statistically significant (p<.05) difference in nean scores 
between the six categories of race and students' image of 
voctional education and the Springfield-Clark JVS. The reader 
needs to take note that there were faw students in the Asian, 
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Hispanic, Nativ* Aaarican and Othar racas. 

Tabla 13 

Analysis of Vai^anca Batiraan Stutents* Kam and Zaaga of 
Vocational iduoatlon and tbm Springf iald-Clark JV8 

I»aa> of Vocational Education Blfit 

Asian SlMSHi UiJOMldS. Mat.A». Ubitt fittkft£ 
n 1 45 1 6 281 7 



Naan 


31.0 25.7 


20.0 


26.0 


26.5 20.7 


Sta^idard Daviation 


0 10.0 


0 


10.9 


9.4 18.0 


Sourca dX 




VS. 


I 


B 


Batwaan Groups 5 


307.7 


61.5 


.66 


.66 


Within Groups 335 


31,434.4 


93.8 






Total 340 


31,742.1 














Race 


Ima9e of Snrinaf iald-Clark JVS 










Asian Blaclc Hisoanic Hat.Am. 




n 


1 44 


1 


6 


27<i 7 


Mean 


34.0 18.3 


13.0 


17.2 


19.7 19.3 


Standard Deviation 


0 7.0 


0 


6.5 


6.9 14.4 


Sssas& d£ 






E 


fi 


Between Groups 5 


358.7 


71.7 


1.41 


.22 


Within Groups 329 


16,697.0 


50.8 






Total 334 


17,055.7 









Studenta' Residence 
Table 14 sunaarizes the aean scores, standard deviations and 
analysis of variance for students' iaages of vocational education 
and the Springfield-Clark JVS by students' residence. There was 
no significant (p<.05) difference .In aean scores of vocational 
education and the Springfield-Clark JVS. 
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Analysis of Variancs Batwaan Studants* Placa of Sasidanca and 
laaga of Vocational Education and tha Sprinyf iald-Clarlc JVS 



Imaaa of Voeatlonal Education Plaea of Raatdanea 









flnhnyb 


City 


n 


23 


96 


56 


164 


Naan 


26.7 


27.5 


25.4 


25.7 


Standard Daviation 


11.7 


9.0 


10.3 


9.6 



fifiU££fi d£ Sa US £ B 



Batwaan Groups 


3 


235.0 


1 


78. 


3 


.83 


.48 


Within Groups 


337 


31,831.1 




94. 


5 






Total 


340 


32,066.2 












Imaae of Snrinaf ield-Clark JVS 








Placa of 


Residence 












Suburb 




n 




22 


94 






56 


162 


Mean 




19.9 


20. 


2 




20.1 


18.9 


Standard Deviation 


6.7 


7. 


1 




7.1 


7.2 


Source 




SS. 




MS 




z 


P 


Between Groups 


3 


132.9 




44. 


3 


.87 


.46 


Within Groups 


330 


16,874.6 






1 






Total 


333 


17,007.5 













Influencers on Not Enrolling at the Springf ield*Clark JVS 
Table 15 indicates in rank order, the people who most 
influenced the students when making their decision to not enroll 
in the Springfield-Clark JVS. Students were asked to indicate on 
the questionnaire by responding "yes** or "no** if they had 
discussed with the people listed, their decision to not enroll at 
Springfield-Clark JVS. If the student indicated **yes**, that is , 
they had discussed enrolling at Springfield-Clark JVS with that 



ERIC 



62 

person, they were also asked to indicate to what extent they had 
been influenced by that person. The levels of extent of 
influence included: greatly discouraged me, somewhat discouraged 
me, neither discouraged nor encouraged me, somewhat encouraged me 
and greatly encouraged me. 

Fifty-nine percent of the students indicated that they had 
discussed their decision to not enroll in Springf i ^Id-Clark JVS 
with their mothers and with their friends. Mochers and friends 
were the most consulted persons. Of thosr. that discussed their 
decision with their mothers and friends, twenty-two percent 
indicated that they neither encouraged nor discouraged them from 
enrolling. Eleven percent indicated that mothers greatly 
discouraged them. Ten percent were greatly encouraged by their 
mothers to enroll. Nine percent were somewhat discouraged by 
their mothers to enroll. Seven percent where somewhat encouraged 
by their mother to enroll. 

The least influential person was the athletic coach, with 
19% of the students responding that they had discussed their 
decision to not enroll with him or her. 
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Table 15 

Influencers on Not Enrolling in Springfield-Clark JVS 

RanK Order * Extent of 

Rank Order X % Yes Encouragement 











I 


2 


1 


1 


5. 


1. 


Friend (8) 


212 


59% 


12% 


12% 


22% 


6% 


8% 


2. 


Mother/female guardian 


211 


59% 


11% 


9% 


22% 


7% 


10% 


3. 


Father/male guardian 


179 


50% 


13% 


8% 


17% 


7% 


6% 


4. 


Counselor (s) 


135 


38% 


6% 


2% 


18% 


6% 


6% 


5. 


Brother (s) /sister (s) 


133 


37% 


7% 


5% 


18% 


5% 


3% 


6. 


Girl/boy friend 


111 


31% 


6% 


5% 


14% 


3% 


3% 


7. 


Other relative 


110 


31% 


4% 


4% 


15% 


4% 


4% 


8. 


Teacher (s) 


105 


29% 


5% 


3% 


15% 


3% 


3% 


9. 


Athletic coach (es) 


67 


19% 


5% 


2% 


11% 


1% 


1% 



*1 = Greatly discouraged me 

2 - Somewhat discouraged me 

3 - Neither discouraged nor encouraged me 

4 ^ Somewhat encouraged me 

5 - Greatly encouraged me 



Future Plans to Attend Springfield-Clark JVS 
Students were asked if they would be more interested in 
attending Springfield-Clark JVS for a one-half day program if 
they could stay at their current school the other one-half day. 
This qpiestion was asked in two different forms on the 
questionnaire in order to compare results. The first time the 
question appeared on the instrument, sixty-six percent (234 
students) of the students said no. The second time the question 
was asked, forty-nine percent (175 students) said no. The second 
time the question was asked, students had a third option to 
select that was not presented the first time the question was 
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asked. They could now indicate that they didn't know at this 
time if they would enroll in one-*half day programs, and more 
information was needed. The first time the question was asked, 
thirty-three percent (119 students) said ''hey would be more 
interested in attending the JVS if one-half day programs were 
offered. The second time the question was asked, twenty percent 
(71 students) indicated they would be interested in attending 
one-half day programs. The second time the qfuestion was asked, 
twenty-seven percent indicated that they didn't know at this time 
if they would attend one-half day programs and they needed more 
information. Five percent did not answer the question the second 
time it was asked. One percent did not answer the question the 
first time. 

When asked if they would attend a suxtoner school program at 
Springfield-Clark JVS to prepare them for their career, the 
majority said no. Fifty-nine percent (210 students) responded 
no, while thirty*nine percent (138 students) said yes. 

Likewise, when asked if they would attend a night school 
program at Springfield-Clark JVS to prepare them for a career, 
the. majority said no. Even more students were opposed to 
attending a night school program. Sixty-eight percent (242 
students) responded no, while thirty-one percent (109 students) 
responded yes. 

Students were asked if they could take additional math at 
Springfield-Clark JVS, would they be more interested in 
attending. The negative response continued. Seventy-seven 
percent (276 students) said no, while twenty-one percent 
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65 

(75 students) said yss. 

Ths students wars nsgativs about ths thought of taking 
additional English courses at Springfisld-Clark JVS in an effort 
to interest students in attending. Eighty percent (287 students) 
said no, while only eighteen percent (65 students) said yes. 

The students were also not in favor of seeing Springfield- 
Clark JVS offer a one-half day course on pre-engineering as an 
incentive to enrolling. Seventy-seven percent (275 students) 
said they would not be interested, while twenty-two percent (77 
students) would be interested. 

Future Vocational Classes to Offer 
Students were presented a list of eighteen vocational 
classes and asked to circle two that they would suggest be 
offered at the Springfield-Clark JVS. They were also allowed to 
write in their choice of a class. The nost popular class chosen 
was child care and development, with 68 students selecting this 
class. The least popular class was appliance repair, with only 
four students selecting this class. Eighty four write-ins were 
received. Table 16 shows, in rank order, the vocational classes 
the students would like to see offered at Springfield-Clark JVS. 
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Table 16 



ClasseB Recoamiended to Offer 

Rank Order Frequency 

1. Child Care and Development 68 

2. Lav Enforcement 59 

3. Aircraft Flight Training 57 
and Operations 

4. Computer Repair ft Maintenance 42 

5. Graphics, Printing ft Computer 35 
Layout 

6. Banking & Finance 33 

7. Legal Office Assistant 29 

8. Hospitality Management 28 

9. Stockbroker Assistant 18 

10. Apprentice Training in 18 
Specialized Occupations 

11. Bank Teller & Occupations 17 

12. Animal Production & Care 15 
of Horses 

13. Diesel & Heavy Truck 12 
Maintenance 

14. General Merchandising 11 

15. Masonry & Concrete 8 
Construction 

16. Industrial Equipment 5 
Maintenance 

17. Warehousing ft Materials 4 
Distribution 

18. Appliance Repair 4 
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19. Writft in ClasftM 

BusinMS Ads. Bus. Mgt. 

Psychology 

Accounting/Econonics 

Criminal Justice 

Nursing 

Bnginesr 

Nedicins 

Social Work 

Carpsntry/Construction 

Music/Guitar Playing 

JoumalisVBroadcasting 

Aircraft Mschanics 

Heavy Equipnsnt Operator 

Radiology 

Advertisement 

Auto Body 

ROTO 

Fire Fighting 
Architecture 
Sports Medicine 
Forest/Park Ranger 
Flight Engineer 
Teaching 

Elementary Education 

Chemistry 

Landscape Design 

Marketing 

Finance 

Home Maker 

Record Keeping/ Acct. 

Fashion Designing 

Electronics 

Beautician 

Automotive Design 

Acting 

Photography 

Agriculture 

Catering 

Drums 

Veterinarian 

Gynecologist 

Interior Decorator 

Psychiatry 

Electronics 

Pediatrician 

Paramedics 

Greenhouse/Horticulture 
Cartoon 



6 
6 
5 
5 
4 
4 
4 
3 
3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 



Physical Therapy 
Military Training 
niysical Education 
Child Development 
Drafting 
Animal Science 
Computer Science 
Retailing/Advertising 
Sociology 
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Further Education Plans 
Students were asked if they plan to enroll in additional 
education beyond high school. Eleven percent said no. Nineteen 
percent said they were not sure. Four percent planned to 
continue with their education beyond high school by enrolling in 
a professional or graduate school. Thirty-six percent planned on 
enrolling in a four year college. Ten percent planned on 
enrolling in a two year technical school. Fourteen percent 
planned on additional education, buw did not know which type of 
school they would attend. Six percent did not respond to this 
question. 

Plans to Enter the Military 
Students indicated their plans to enter the military (Ex. 
army, navy, air force, marines) after high school. Thirty-two 
percent indicated that they definitely will not enter. Twenty- 
six percent said they were not sure. Nineteen percent said they 
were not likely to enter, while thirteen percent said they were 
likely to enter. Eight percent said they definitely will enter 
the military after high school. Two percent of the students did 
not answer this question. 

Courses to Prepare for Future Occupations 
Students were asked to write in which high school courses they 
thought will most help them to prepare for their future 
occupations. The following alphabetically listed courses were 
written in. 
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CfiUCfiftft 


t 


1. 


Agriculture 


1 


2. 


Accounting 


32 


3. 


Art 


17 


4. 


Automotive 


1 


5. 


Band 


1 


6. 


Biology 


17 


7. 


Book keeping 


1 


8. 


Business 


22 


9. 


Chemistry 


24 


10. 


Child-Development/Care 


12 


11. 


Choir 


1 


12. 


College Courses 


3 


13. 


Communications 


1 


14. 


Computer 


17 


15. 


Consumer Education 


3 


16. 


Cookery 


1 


17. 


Current Affairs 


1 


i8. 


Data Processing 


3 


19. 


Drafting 


10 


20. 


Drama 


3 


21. 


Economics 


5 


22. 


Education 


1 


23. 


Engineering 


5 


24. 


English 


149 


25. 


Family 


1 


26. 


Fashion Design 


2 


27. 


FFA 


5 


28. 


Football 


1 


29. 


French 


1 


30. 


Government 


11 


31. 


Graphics Design 


1 


32. 


Gym 


2 


33 


Health Science 


7 


34. 


History 


19 


35. 


Home Economics 


14 


36. 


Home Fashion 


1 


37. 


Human Resources 


1 


38. 


Industry 


4 

76 



39. 


Journalise 


1 


40. 


Myboarding 


1 


41. 


Lav 


5 


42. 


Machine Shop 


4 


43. 


Hath 


215 


44. 


Nachanics 


4 


45. 


Military 


1 


46. 


Music 


2 


47, 


Photography 


2 


48. 


Psychology 


13 


49. 


Physical Education 


3 


50. 


Physics 


10 


51. 


Physiology 


4 


52. 


Printing 


1 


53. 


Progranming 


1 


54. 


Public speaking 


5 


55. 


Rafting 


1 


56. 


Reading 


7 


57. 


Record keeping 


3 


58. 


ROTC 


1 


59. 


Science 


45 


60. 


Social Studies 


4 


61. 


Sociology 


4 


62. 


Spanish 


5 


63. 


Speech 


7 


64. 


Sports Medicine 


1 


65. 


Theatre 


1 


66. 


Typing/Shorthand 


19 


67. 


Vocational Agriculture 


10 


68. 


Wood work 


7 


69. 


Word Processing 


4 



Classes to Offer at Home School 
Students were asked to write in what classes not presently 
offered at the JVS would they like to see offered at their home 
school. The following classes were recosunended . 
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£lAliU III 

!• Advertising 2 

2. Aircraft/Air Force Training 7 

3. AniMl Cara 2 

4. Anisal Scianca 1 

5. Appliance Repair 2 

6. Art/Culinary Art 4 
7 • Astronomy 1 
8. Auto Body 2 
9 • Banking 1 

10. Biology 2 

11 • Business Management 7 

12 • Carpentry 1 

13 • Chemistry 2 

14. Child Care 2 

15. Clothing 1 

16. Computer 15 

17. Cosmetology 2 

18. Court Recording 1 

19. Debating 1 

20. Dentist/Orthodondist 2 

21. Drafting 2 

22. Drama 1 

23. Earth Science 1 

24. Engineering 5 

25. Finance 1 

26. Fire Fighter 1 

27. First Aid 1 

28. Flight Training 2 

29. Football 1 

30. German 1 

31. Graphics 1 

32. Gym 1 
3 0 • Gynecology 1 

31. Heating fc Air Conditioning 1 

32. History 1 

33. Home Economics 2 

34. Horticulture 1 
36 Hotel Management 1 



37. 


Karat* Training 


1 


38. 


Language 


1 


39. 


Law 


16 


40. 


Lagal Aid 


4 


41. 


Masonry 


3 


42. 


Math 


2 


43. 


Madical Tachnology 


1 


44. 


Marchandizing 


1 


45. 


Military/Polica 


1 


46. 


Mortician 


1 


47. 


Nursing 


1 


48. 


Pharaacy 


1 


49. 


niotography 


2 


50. 


Physical Education 


1 


51. 


Political Courses 


2 


52. 


Psychology 


5 


53. 


Racing Cars 


1 


54. 


ROTC 


1 


55. 


Sales/Marketing 


2 


56. 


Sex Education 


1 


57. 


Stock Exchange 


1 


58. 


Travel Management 


1 


59. 


Veterinary Science 


1 


60. 


Visual Aids 


1 


61. 


Vocational Agriculture 


1 


62. 


Welding 


1 


63. 


Woodworking 


1 


64. 


Word Processing 


1 
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SOKX&RY ZMPLZC&TZOKS JOD SECOKMEMDATZOKS 

Purpose and Objectives 

The purpose of this study was to investigate factors that 

influence a student not to enter into a high school vocational 

curriculum • Due to declining enrollment in vocational education 

programs, it is necessary to identify reasons why students are 

not enrolling. The specific objectives of this study were: 

1« To describe the characteristics of the students (gender, 
race, curriculum choice, place of residence) who chose not 
to enroll into a high school vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll into vocational education classes and not to enroll 
at the Springfield-Clark JVS. 

3. To describe students' images of vocational education aAd the 
Springfield-Clark JVS. 

4. To determine the relationships between student 
characteristics and reasons for not choosing to enroll in 
vocational education and the Springfield-Clark JVS. 

5. To determine who influences students to make decisions not 
to enroll in the Springfield-Clark JVS. 

6. To determine how informed students are regarding vocational 
education class offerings. 

7. To determine the future occupational choices of students. 

8. To determine the future educational choices of students* 

9. To determine if additional course offerings at the 
Springfield-Clark JVS would encourage enrollment. 

10. To determine if alternative delivery systems at the 
Springfield-Clark JVS would encourage enrollment. 

Limitations of the Study 
The results of this research can only be generalizable to 
non- vocational 11th grade students in the nine feeder schools 
during the 1989-90 school year. 
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Upon answering the open--ended questions on the student 
instrument there may have been prompting for students* responses 
due to the design of the questionnaire. Since a list of 
potential reasons for not enrolling in vocational education and 
the Springfield-Clark JVS was provided, students may have been 
more likely to cite some of these reasons as their response on 
the open-ended questions. 



Methodology 

A cluster sample from intact junior English classes from the 
nine feeder schools was selected. Non-vocational students were 
identified by curriculum choice. 

The student instrument had been modified from a research 
study conducted at The Ohio State University by Rosemarie 
Rossetti in 1989. The modified instrument was field tested at 
Westerville North High School. Questionnaires were personally 
administered by personnel of the Springfield-Clark JVS. 

Sample Selected 
The nine schools that participated in the study included: 
Springfield City (South), Springfield City (North), Southeastern, 
Northwestern, Northeastern, Kenton Ridge, Tecumseh, Greenon and 
Shawnee. There were 357 students in the sample that was 
selected. 



Data Analysis 

Data were analyzed using the Statistical Package for the 
Social Sciences on the main frame computer at The Ohio State 
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University. The primazy nethods of tatistical analysis for the 
questionnaire included: descriptive and analysis of variance. 
For the open-ended responses, data were analyzed by sumnarizing 
the responses into categories and tallying the frecjuencies by 

hand. 

Summary of Findings 
School and Student Characteristics 

The 357 students in the sample were from nine schools. 
Moxrthwestern (32 students), Tecumseh (36 students), Southeastern 
(21 students), Greenon (39 students), Kenton Ridge (25 students), 
North (71 students) , South (80 students) , Shawnee (28 students) 
and Northeastern (2u students) . Thirty-eight percent of the 
sample were enrolled in an academic curriculum, while sixty-two 
percent were enrolled in a general curriculum • Fifty-five 
percent of the sample was male, while forty-five percent was 
female. The majority of jbhe sample (82.3%) was Vhite 
(Caucasion) , while 13.2% was Black, 2.3% Other, 1.7% Native 
American, 0.3% Hispanic and 0.3% Asian. Most of the students 
live in the city (48.7%). There were few students (6.5%) who 
lived on a farm, 27.5% live in a rural area, but not on a farm, 
while 17.2% live in a suburb. 

Reasons f or Not Enrolling in Vocational Education 

Looking at the open-ended responses to students* reasons for 
not enrolling in vocational education, the following categories 
were developed, 
categories frank orders 

1. The JVS didn^t offer what I*m interested in. (17%) 
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2. I want to go to college. (15%) 

3. Vocational education narrows my career choices. (10%) 

4. Vocational education does not neet college requirements. 
(9%) 

5. I didn't want to leave my friends. (9%) 

6. I did not want to change schools. (6%) 

7. No reason. I never thought about it. (5%) 

8. I have a poor image of the vocational students. (5%) 

9. There was a lack of information about the JVS. (5%) 

10. I just did not want to go. (4%) 

11. JVS classes are too easy or not challenging. (3%) 

12. Parents advised me againsc enrolling in vocational 
education. (3%) 

13. Poor image of the vocational school. (2.5%) 

14. There were scheJuling problems. (2%) 

15. Vocational education is expensive. (z%) 

16. I plan(ned) to attend vocational education. (1%) 

17. My counselor advised me not to attend - (1%) 

18. I should have enrolled. (.50%) 

19. Vocational education is too difficult. (.50%) 

20. Vocational education is a waste of time. ^.50%) 

Likeit scaJe responses to selected reasons lor not enrolling 
in vocational education include the following top five reasons. 

1. Plans to attend college. 

2. Career choice limJtacions. 

3. Graduation requirements. 

4. Academic ability of vocational students. 

5. Behavior of vocational students. 

Vocational Classes at Home School 

Eleven percent of the students indicated that they were not 
informed at all about vocational classes offered at their home 
schools. Sixty-one percent indicated they were slightly informed 
while twenty-eight percent were very inforaed. Forty-two percent 
indicated they had considered enrolling in vocational classes at 
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their home school, while fifty-seven percent said they had not 
considered enrolling* 



Reasons for Not Enrolling at Sprinaf ield«Clark JVS 
Potential reasons for not enrolling at the Springfield-Clark 
JVS were presented to the students. Results of the Likert scale 
responses show the foll<^ /ing top five reasons. 

1. Home school will better prepare a student for college. 

2. Unwilling to leave my friends at my home school. 
?. The programs offered at the JVS. 

4. The image of the JVS. 

5. Association with students from the JVS. 

Thoughts About Vocational Education 

Responses to an open-ended question regarding student 
thoughts when they think about vocational education were 
summarized into categories. The responses were judged to be 
positive (36.4%), negative (46.7%) or neutral (16.9%). The 
categories and percentages are listed below. 
P ositive 

1. Vocational education is fine for students who do not go on 
to college. (11.7%) 

2. Vocational education provides a good learning experience and 
opportunity . (5.3%) 

3. Vocaticnal education trains students for a specific type of 
career. (4.6%) 

4. Vocational education helps a student become better qualified 
for a career. (4.3%) 

5. Vocational education prepares students for a career directly 
after high school. (3*3%) 

6. Vocational education could help you in the future. (2.6%) 

7. Vocational education is interesting, fun or exciting. 
(2.6%) 
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8. I want to or plan to take vocational education courses. 
(2%) 

Negative 

1. Vocational education is for low income, low intelligence 
students. (8.6%) 

2. Vocational education is alright for some people, but it is 
not for me. (6%) 

3. Vocational education is for troublemakers. It has a bad 
reputation and poor image. (5.6%) 

4. Vocational education did not interest me. (5.3%) 

5. Vocational education is the easy way out. It is not 
challenging. It is too easy. (4.6%) 

6. Vocational education limits your knowledge about other 
career choices. (3.3%) 

7. Vocational education is a waste of time. (3%) 

8. Vocational education does not offer courses required for 
college preparation. (3%) 

9. Vocational education classes are too difficult. (3%) 
Neutral 

1. I never thought much about vocational education. (6.3) 

2. Vocational education reminds me of vocational agriculture 
and farming. (5.3%) 

3. I do not know anything about vocational education. (5.3%) 

Thoughts About Sorinaf ield-Clark JVS 
Responses to the open-ended question regarding students* 
thoughts when they think about the Springfield-Clark JVS were 
summarized into categories. The responses were judged to be 
positive (39%), negative (46%) and neutral (15%). The categories 
and percentages are listed belo\^ . 
Positive 

1. The JVS is a nice place. It is unique. (12%) 

2. The JVS provides a variety of career opportunities to 
students. (9%) 
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3. The JVS is interesting, exciting and different from regular 
high school. (6%) 

4. The JVS provides a good learning experience. (5%) 

5« The JVS trains students for a specific type of career. (5%) 

6. The JVS is fine for students who do not vant to go on to 
college. (2%) 

Negative 

1. The JVS is for troublemakers. It has a bad reputation and a 
poor image. (11%) 

2. The JVS didn't have what I am interested in. (11%) 

3. The JVS is the easy way out. It is not challenging. (8%) 

4. The JVS is alright for some people, but it is not for me. 
(7%) 

5. The JVS is for low income and underachieving students. (4%) 

6. The JVS limits my exposure to other types of careers. (3%) 

7. There are transportation and scheduling problems. (i%) 

8. The JVS does not offer college preparatory courses. (.50%) 

9. The JVS does not allow me enough time to be with my friends. 
(.50%) 

1. I never thought much about attendir^ the JVS. (11%) 

2. I don't know anything about the JVS. (4%) 

Image of Vocational Education 
Students' images of vocational education were measured with 
a composite score of students' responses to a list of potential 
reasons for not enrolling in a vocational program at their home 
school. Students at Northwestern had a higher mean score (more 
negative image) than students at the other eight schools. 
Students at Northeastern had the most positive image of 
vocational education. 
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Inaqg Qt thg Sprinqrield-ClarK JVS 

students' images of tt^ Springfield-Clark JVS were measured 
with a composite score of students' responses to a list of 
potential reasons for not enrolling. Students at Northwestern 
had a higher mean score (more negative image) than students at 
the other eight schools. Students at Northeastern had the most 
positive image of the Springfield-Clark JVS. 

Experiences at Vocational Schools 
Five percent of the students responded that they had 
previously been enrolled at a vocational school on a regular 
basis. Ninety-five percent said they had not been previously 
enrolled. Forty-seven percent of the students said they had 
toured the Springfield-Clark JVS prior to their junior year of 
high school. Fifty-two percent had not had a tour. Forty 
percent said they had seriously considered attending the 
Springfield-Clark JVS, while fifty-nine percent said they had 
not. 

Future Occupations 
Sixty-four percent of the students said they had selected 
their future occupation, while thirty--fiv3 percent said they had 
not. The top five occupations selected include: accountant, 
carpenter, construction worker, lawyer and psychologist. 
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Relationships Jetwean Schoola and Student <s 

Characterlfltlcg and Students' Inaaes of 
Vocational Education and Sprin^f iald^Clark JVS 
When looking at the relationships between student 
characteristics (gender, curriculum choice, race and place of 
residence) and their images of vocational education and 
Springfield-Clark jvSi one statistically significant relationship 
was found. Students following an academic curriculum tendevl to 
have a more negative image of vocational education and 
Springfield-Clark JVS than did students following a general 
curriculum. There was not a statistically significant difference 
in mean scores of image scores between students at each of the 

* 

nine schools. Females had more negative image scores, however, 
the difference was not statistically significant. Asian students 
tended to have the most negative images, however the differences 
between races was not statistically significant. Students who 
lived in a rural area, but not on a farm, had the most negative 
images, however, this difference was not statisically 
significant. 

Influencers on Enrolling at the Sprlnaf ield-Clark JVS 
Students reported that they were influenced by others when 
choosing their high school curriculum. When deciding to not 
enroll at the Springfield-Clark JVS, the students* friends and 
mothers /guardians were most influencial. The father was also 
influencial, followed by the counselor. 



Future Plans to Attend Sprlnqf lald-Clark JVS 
The majority of the students are not interested in attending 
the Springf ield--Clark JVS for one*half a day program. They also 
were not interested in attending a summer school program at the 
Springfield'-Clark JVS to prepare them for their career. 
Likewise, they are not interested in attending a night school 
program. They are also not interested in taking additional math, 
English or pre*-engineering courses in an effort to attend the 
JVS. 

Future Vocational Classes to Offer 
When the students were asked to identify the classes they 
would like to see offered at the Springfield-Clark JVS they 
identified the following top five: Child Care and Development, 
Law Enforcement, Aircraft Flight Training and Operations, 
Computer Repair & Maintenance, Graphics, Printing & Computer 
Layout . 

Further Education Plans 
Eleven percent of the students do not plan to enroll in 
additional education beyond high school. Nineteen percent were 
not sure, ^our percent planned to go to a professional or 
graduate school. Thirty-six percent planned on enrolling in a 
four year college. Ten percent planned on enrolling in a two 
year technical school. Fourteen cercent planned on additional 
education, but did not know where. 



Plans to Enter the Military 
Thirty-two percent of the students indicated that they 
definitely will not enter the military after high school. 
Twenty--six percent said they were not sure. Nineteen percent 
said they were not likely to enter, while thirteen percent are 
likely to enter and eight percent definitely will enter. 

Courses to Prepare for Future Occupations 
When asked what high school courses will most help them to 
prepare for their future occupations, students chose these top 
five courses: Math, English, Science, Accounting and Chemistry. 

Classes to Offer at Home School 
When asked what classes not presently offered at the JVS 
they would like to see offered at their home school, the top five 
classes were chosen: Law, Computer, Business Management, 
Aircraft/Air Force Training and Engineering. 



Recommendations to Educators 
1. The image of vocational education and cf the Springfield- 
Clark JVS needs to be improved. Students have rather 
negative images of th^e students enrolled. Efforts need to 
be made to promote the accomplishments of graduates. 
Include information about graduates going on to higher 
education and placement in occupations after high school . 
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Efforts should be made to ease the social transition when 
students change schools in order to attend the Springfield- 
Clark JVS. Home school friendship is a strong bond that is 
keeping students from enrolling. The JVS should be promoted 
as a friendly place that provides for social interactions. 
School events should be sponsored to encourage social 
interaction (Ex. proms, dances, in school parties and 
assemblies, intramural sports, student government). 
Marketing pieces should address the issue of leaving your 
friends at the home school vs. increasing your friendship 
network at a new school. 

The JVS needs to increase the amount of publicity showing 
placement rates and salaries of graduates. Students tend to 
think that qraduates are not successful in getting 
employment after graduation. 

The JVS needs to increase the amount of publicity showing 
scholarships students receive towards college as well as 
data on those going on for higher education. 
When marketing the JVS, efforts need to concentrate on the 
idea of preparing for a career ladder. Indicate that 
vocational education can be a step up the ladder to a career 
and that fi^rther education may be needed to advance higher 
up the ladder. Promote the fact that students in vocational 
programs frequently ds continue with their education* 
Ideally, high school scheduling should be flexible enough to 
allow the college bound student the opportunity to explore 
vocational education courses for enrichment, exploratory or 
investigative purposes. 
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7. New vocational education offerings should be considered for 
the Springfield-Clark JVS. Additioiial marketing should be 
done to explore employment possibilities and interest in the 
programs. New courses to consider adding include: Child 
Care and Development; Lav Enforcement; Aircraft Flight 
Training and Operations; Computer Repair and Maintenance; 
Graphics, Printing and Computer Layout; and Banking and 
Finance. 

8. High school students could benefit from addition career 
guidance and career decision making. Efforts should be 
increased to implement addition time spent with students on 
making their career choices. Middle school and early high 
school aged youth should be targeted for this effort. 

9. Comprehensive high schools should sponsor tours of the JVS 
for all students prior to or during the sophomore year of 
high school. Students should be introduced to all program 
offerings. Opportunity for "hands-on" visits should also be 
make available for programs that interest the student. 

10. Administrators need to give more leadership and resources 
toward the improvement of the public relations program at 
the Springfield-Clark JVS. 

11. Public information should be directed at giving information 
to students and parents that vocational education can serve 
as a pathway to the wo^k force, technical school or a four 
year college. 

12. Innovative programs could be designed to allow students an 
opportunity to enroll for a portion of the vocational 
program and exit upon r.aeting their educational needs. A 
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modified open entry-open exit program needs to be developed. 
Semester and single period courses could be considered as 
student elect ives* 

13. Increased efforts for articulation agreements need to be 
written and publicized, leading to advanced placement in 
technical schools and four year colleges. 

14. Career orientation prog^rams are needed in the junior high 
school level to ensure the enrollment of all students who 
desire vocational training. 

15. Increasesd efforts at marketing vocational education should 
be made. Segment activities toward the students and their 
mothers . 



Recommendations for Further Research 
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1. Additional marketing research is needed to validate the need 
for additional employees in the surrounding geographic area 
for vocations in child care; law enforcement; aircraft 
flight training and operations; accounting; computer 
programming; computer repair; and grapics, printing and 
computer layout. 

2. Additional research is needed to explore the friendship 
bonds that keep students from leaving their home schools. 

3. Additional research is needed to explore the mother-child 
relationship to determine how to use the mothers' influence 
to encourage enrollment in vocationa": education. One also 
needs to determine how she arrives at her images of 
vocational education. 
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4. Additional Research l8 needed to determine if increased 
graduation requirements and increased college entrance 
requirements have made a significant impact on enrollment in 
vocational education. 

5. Additional re&ear::h is needed to determine what pre-college 
vocational courses would be most suitable for future 
accountants and computer programers. 

6. Additional research is needed to study other additional 
student characteristics of those enrolled in academic and 
general curriculums. 

7. A similar image study could be designed for students at the 
7th-10th grade leve} . The purpose would be to determine 
when images of vocational education are formed and what 
those imeiges are. A follow-up study on these same students 
could be taken when they reach the 11th grade to see if 
images change. 

8. A follow-up study on this 11th grade sample could be 
designed to see if any students enroll in vocational courses 
during their 12th grade or enroll in a technical school 
after graduation. 

9. One could explore reasons why students enroll in vocational 
edudation at their home schools and at the Springfield-Clark 
JVS. The reasons given can be compared with the re;iults of 
this study. 

10. One can study the student characteristics of those currently 
enrolled in vocational education at the home school as well 
as at the Springfield-Clark JVS. Characteristics to examine 
would include: grade point average, class rank, 
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socioeconomic status, honors sarned. Comparisons can be 
made between students enrolled in general and academic 
curriculums • 

11. A model needs to be developed in order to administer 

vocational education for students in dual vocational and 
academic curriculums. Further study is needed in order to 
establish how these programs will be scheduled and 
delivered. 

Discussion 

The researcher has made an attempt to describe images that 
sti;dents at each of the nine home schools have of vocational 
education and of the Springfield-Clark JVS. Those images are 
mixed: positive, negative and neutral. When students think 
about vocational education, they mostly comment about negative 
images. They perceive that vocational students are not very 
bright and cannot afford to attend college. They also see these 
students as trouble makers, with 46.7% of the thoughts about 
vocational education being negative, one needs to be concerned. 
Likewise, we need to think about the students' negative image of 
the Springfield-Clark JVS. Those images of the JVS parallel with 
those of vocational education. Opinions of the respondents 
indicate that they also view JVS students as trouble makers. 
Many feel that the JVS doesn't have anything to offer them. Some 
view the courses as not challenging, but rather an easy way out. 

Needless to say, these images are not favorable. They can 
do and are doing damage to enrollment in vocational education. 
We need to study these images and discover if they are based on 
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truth or rumors. Each one of these negative i&ages is a 
perceived barrier for student enrollment. Administrators need to 
face these images and discover if they are justified and indeed 
true about vocational students and programs. If these statements 
are not true, then major efforts need to be taken to correct 
these claims. Public relations activities need to be put into 
place to address the misconceptions. 

If these statements are true, then major changes are needed 
to offer programs that people need, that challenge and that 
attract reputable students. 

We should also be troubled by the 15-17% of the students* 
thoughts that are neutral about vocational education and the 
Springfield-Clark JVS. This indicates a need for promotion and 
marketing efforts to be increased. Too many students have not 
thought about or know anything about vocational education and the 
JVS. 

Data support this neutral image when one looks at the 
percent of students who had toured the Springfield-Clark JVS 
prior to their junior year of high school. Only forty-seven 
percent of the students said they had been on a tour. Fifty- two 
percent had not had a tour. How can an image be formed if the 
building and programs had not even been seen? It is apparent 
that students are forming images from what they hear and read, 
rather from wh?;c they see from a first hand experience. 
Significant improvements in image build/ ng can be made if more 
students experience the JVS and are given a positive first 
impression, a first-rate tour for all sophomores in the VEPD 
would be a good start. 
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This study has also made clear the reasons students are not 
enrolling in vocational education and the Springfield-Clark JVS. 
The evidence indicates that students who are preparing to enter 
college perceive that they cannot fit vocational courses into 
their schedules. They also believe that vocational courses do 
not prepare them for college. They see vocational education 
limiting their career choices. They also do not want to change 
schools nor leave their friends. As for the JVS, students feel 
that their home schools will better prepare them for college. If 
students value a college education, they will stay at their home 
schools and be in an academic curriculum. Thirty-six percent of 
the sample plan on enrolling in a tour year college. Four 
percent are even considering a professional or graduate school. 
Another ten percent plan on enrolling in a two year technical 
bChool. Fourteen percent plan on some type of post-secondary 
education but are not sure where. Only eleven percent of the 
students do not plan on continuing their education beyond high 
school. Is it any wonder why students are concerned in choosing 
what courses they taks^ in high school in order to prepare for 
college? Is it realistic to believe that 64% of this sample will 
go on to post-secondary education? Do that many students really 
have the academic ability, financial backing and educational 
plans necessary to continue their education? What percent of 
last year's graduating class at each of the feeder schools 
actually went on to post-secondary i^ducation? How many will get 
a B.S. degree? Are students being realistic about the world of 
work, tuition costs and college entrance academic requirements? 
These questions are posed for consideration by administrators and 
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guidance counselors. Further exploration is needed to discover 
students* aspirations beyond high school. 

Students feel that vocational education has nothing to offer 
that interests then. Seventeen percent of the reasons for not 
enrolling in vocational education fell into this category. Yet, 
when asked what future occupation the students have selected, 
nany indicated a profession that they could have prepared for in 
a high school vocational prcgrau. Examples include: accountant, 
business person and computer progranmer. Why then did students 
still not choose to enroll? 

Perhaps they do not wish to dedicate two years in a joint 
vocational school towards that career. Perhaps they did not wish 
to limit their career choice at such a young age. Or perhaps 
they just wanted to leave their options open. 

There are other explanations that justify why existing 
vocational programs are not interesting. Maybe it*s because what 
we are offering is dull and boring or is presented in that 
manner. Maybe it's because we are offering programs that train 
students for boring jobs. Maybe we are training for jobs that no 
longer are in demand or are very low paying. 

Another possibility exists to answer the question, why 
aren't students interested in our offerings? Perhaps they never 
really saw all that vocational schools had to offer. Again 
remember the previous discussion about touring the JVS. Perhaps 
if they did go on a tour, they were only exposed to one or two 
programs. Perhaps they only saw program brochures on a few 
programs. Perhaps they saw nothing and read nothing and use the 
lack of knowledge about program offerings as an equivalent to a 
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lack of interest. Perhaps ve will never know the answer to this 
question. 

There is more work to do in order to recruit more students 
into vocational education and the Springfield-Clark JVS. These 
programs must meet students* needs. If college is their need, 
then we must modify the administration of our programs to allow 
the college bound student a chance to participate. If we aren*t 
meeting their needs because we offer no programs of interest, we 
need to change. Market research should be able o answer these 
questions. 

Once we modify our program offerings and the administration 
and delivery of vocational education, we need to get our message 
delivered. Educators should target marketing efforts toward the 
students and their mothers. Mothers and friends were influencers 
on making a decision to not enroll in the Springfield-Clark JVS. 
Mothers* groups need to be approached to inform them of the 
benefits of vocational educatior 

Many challenges have been offered in the recommendation 
section of this research report. The problems have been 
identified and solutions have been suggested. An enormous amount 
of energy and study will be needed before the recommended changes 
can all be implemented. The policy changes w.lll be controversial 
and meet with some resistance. These changes are need ad in order 
to better serve and educate students in this VEPD. It is 
essential that the nine feeder high schools work in collaboration 
with the Springfield-Clark JVS in order to serve the vocational 
needs of students. I hope that this information will be 
interpreted and used by the administrative staff at each of the 
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ten schools involved in th^i study. 

As with many pieces of research, this study probably unveils 
many questions as well as provide answers. The intent was 
purposeful. By posing questions in advance and finding answers 
to those qpaestions, better decisions can be nade. 
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CURRICULUM CHOICE CLASSIFICATION GUIDELINES 
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Curriculoa Choice Classlflcatloos OoltellMS 



?ocatlooal CurrioilMi 



K student enrolled In this ccrriculum bae spent a conalderable proportion of 
tlM in vocational course work as compared with the basic skill development 
that is presumed to be the major function of academic and general education. 
Vocational students take a substantial mtaber of courses in vocational 
education and develop a concentration in one area* The average vocational 
concentrator will have spent about 10 percent of his or her school timr. in 
vocational courses* Students who concentrate in a vocational specialty average 
6.3 Carnegie Units of vocational course work upon graduation from high school. 
A concentrator is defined as a person who does not necessarily use all 
electable credits In the vocational specialty, but uses a substantial majority 
of them. 

The vocational stud'snt, as a Junior in high school, will have been enrolled in 
at least 2 continuous years in a vocational specialty program area. It is 
realistic that the vocational student, as a Junior, will have accumulated 2 
-2.5 Carnegie Units of vocational course work. Vocational specialty program 
areas include: vocational agricultural education, home economics education, 
business education, marketing education, trade and industrial education, and 
health and safety services education. 



Academic (College Freparmtorr) Curriculum 



A student enrolled in this curriculum is taking coursework to prepare for entry 
into a 4 year college or university. In October of their Junior year they 
usually take the PSAT, while in the Spring they will take the ACT or SA":. 
These tests are required for admission into major colleges and universities. 
Courses selected by students enrolled in an academic curriculum include: 
chemistry, physics, algebra, geometry, biology, advanced math, advanced science 
and/or foreign languages. Academic track students average 2.7 vocational 
credits upon graduation from high school. 



Cenmral Currlcolmm 



A student enrolled in this curriculum is taking coursework of a general nature 
In order to earn enough credits for graduation. Courses selected by students 
enrolled in a general curriculum Include: consumer math, general math, general 
science, life science, earth science, industrial arts, general accounting 
and/or typing. General track students average 4.6 vocational credits upon 
graduation from high school. 
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STUDENT QUESTIONNAIRE 
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General 

College Preparatory 

Student Ques ionnalre 

Purpose 

By carefully fillir^ out this questionnaire you will provide 
valuable information which will assist high school counselors in 
helping future students to make their curriculum choice. 

Directions 

Answer each question as accurately as you can. Many questions 
can be answered by circling the item that best describes your 
situation. Some questions will require a written response. If 
you do not understand a question, raise your hand and your 
teacher will help you. All answers are completely confidential. 

*********************************** 

Q. 1. What is the name of your home school? , — — 

Q. 2. What is your sex? 

1. Female 

2. Male 

Q. 3. What is your race? 

1. Asian 

2. Black 

3. Hispanic 

4. Native American 

5 . White (Caucasian) 

6. Other 

Please List 

Q. 4. Where do you live? 

1. On a farm 

2. In a rural area, but not on a farm 

3. In a suburb of a town or city 

4. In a city or town 
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Q. 5. 



in what grade of school are you currently enrolled? 



1. 9th grade - freshman 

2 . 10th grade - sophomore 

3. 11th grade - junior 

4. 12th grade - senior 

Q. 6. Think back to the time when you decided what classes to 
take in high school. What were your reasons for nfit 
choosing to enroll in a vocational education class? 
(List most important reasons first) 



2^ 



3. 



Q. 7. Again, thinking back to the time when you decided what 
classes to take in high school, how informed would you 
say you were about vocational classes offered at your 
home school? 

1. Not informed at all 

2. Slightly informed 

3 . Very informed 

Q. 8. Did you ever seriously consider enrolling in vocational 
classes at your home school? 

1. Yes 

2. No 
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Q. 9. NOW, think back to the timm when you decided what classes 
to take in high school. The^e questions are about some 
of the things that may have concerned you. Read the 
reasons listed below and indicate your extent of concern 
for each item. That is, why did you nat enroll m a 
vocational program at your hone school* 

The categori.es are: 

1 - No Concern 

2 - Little Concern 

3 - Some Concern 

4 - Great Concern 

K/A - I did not think about it 

(Circle ONE response per statement) 



ample. 



Vocational education is too easy 1^34 N/A 



1 



Reasons fiojfe to enroll in vocational education 
at ny home school. 



None 



b. 

c. 

d. 
e. 
f . 

h. 
i. 

j- 
k. 

1. 
m. 
n. 



Image of program quality 
Image of teacher quality 



1 
1 



Membership in the vocational youth 
organizations (i.e., FFA, FHA/HERO, VICA, 
DECA, 0£A) 



Scheduling problems 

Graduation requirements 

Career choice limitations ........ 

Behavior of vocational students 1 

Acade-ic ability of vocational students . . 1 
Association with vocational students . . . 1 
Teachers' opinions of vocational students . 1 



Other students' opinions of vocational 
students 



The cost of vocational education. 

Plans to attend college 

Difficulty of vocational courses 



1 
1 
1 
1 



Extent of 
Concern 

Great 



2 
2 

2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 



3 
3 

3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 
3 



4' 'N/A' 
4 N/A 



4 
4 
4 
4 
4 
4 
4 
4 



N/A 
N/A 
N/A 
N/A 
N/A 
N/A 
N/A 
N/A 



4 N/A 

4 N/A 

4 N/A 

4 N/A 
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Q. 10. Describe your thoughts when you think about vocational 
education . 



Q. 


11. 


Have you selected your 


future occupation or career? 




1. 


Yes 






2. 


No 




Q. 


12. 


If YES, please specify 


future occupational or career 






goal: 
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Q. 13. Have you ever attended classes at a vocational school 
(JVS) on a regular basis? 
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1. Yes 

2. No 



14. Did you tour the Springfield-Clark JVS prior to your 
junior year of high school? 



1. Yes 

2. No 



Q. 15. Did you ever seriously consider attending Springfield- 
Clark JVS? 



1. Yes 

2. No 



16. Describe your thoughts when you think about the 
Springfield-Clark JVS. 



Q. 17. Think back to the tin. whan you had the opportunity to 
attend the Springfield-Clark JVS. These questions are 
about sone of the things that may have concerned you. 
Read the list of reasons listed below and indicate your 
extent of concern for each ite«. That is why you 
^ ia not enrol l In tha Sprlnof Iftld-ClarK JVSt 

The categories are: 

1 - No Concern 

2 - Little Concern 

3 - Some Concern 

4 - Great Concern 

M/A - I did not think about it 

(Circle OHB response per statement) 



Example . 



The JVS was too far away 1 2^4 N/A 



Extent of 

Reasons not to enroll in springfield-Clarw JVS. concern 

None Great 

a. The image of the JVS ' 1 2 3 4 ' 

b. 



Association with students from the JVS .12 3 4 N/A 

. . 1 2 3 4 N/A 



c. Difficulty with transportation to the 
JVS 



d. Unwilling to leave my friends at my 
home school 



1 2 3 4 N/A 



e. Classes are out too late in the day at , >, m/» 

the JVS in order tc work after school . .12 3 4 w/a 



f . Unable to participate in sports at my 
home school 



1 2 3 4 N/A 



Unable to participate in extracurricular 
activities (choir, band, drama, cheer- 
leader, student council, etc.) in my 
home school 



h. 



. 1 2 3 4 N/A 

Loyalty to my home school 1234 N/A 

. 1 2 3 4 N/A 

j. The programs offered at the JVS 1 2 3 4 N/A 



i. Home school will better prepare a 
student for collage 
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Q. 18. (continued) 



1 - Greatly discouraged ae 

2 - Soaevhat discouraged ae 

3 - Neither discouraged or encouraged ae 

4 - Soaevhat encouraged ae 

5 - Greatly encouraged ae 

(Circle fiHB RESPONSE per 
stateaent if XES is circlad) 

■xteat of iKoourageaeat 



(Circle yes or no contact} 

d. My mother/ female guardian 

1. No contact 

2. Yes^ 



Greatly Greatly 
Discouraged Encouraged 



1 2 3 4 5 



e. My brother(s)/sister(s) 

1. No contact 

2. Yes 



-> 1 2 3 4 5 



f. A relative other than my parent (s) /guardian (s) 
or brother(s)/sister(s) 



1. No contact 

2. Yes 



g. My counselor (s) 

1. No contact 

2. Yes 



h. My teacher (s) 

1. No contact 

2. Yes 



i. My athletic coach (es^ 

1. No contact 

2. Yes 



1 2 3 4 5 



1 2 3 4 5 



-> 1 2 3 4 5 



-> 1 2 3 4 5 
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Q. 18. Pl«ase indicate by circling T«» or ao contact if you 

discussed with the following people your decision to nfft 
attend the vocational school. If yss is circled, then 
indicate to what extent, if any, you were sncouraged or 

discouraged to attend the sorin qf if l'?-^^^*'^^ J^S- 

The categories are: 

1 - Greatly discouraged ne 

2 - Sonewhat discouraged ne 

3 - Neither discouraged nor encouraged ne 

4 - Sonewhat encouraged me 

5 - Greatly encouraged ne 

(Circled fiHS RESPONSE per 
statement if XE£_is circled) 



ixample . 



My next door neighbor 




1. No Contact 


>^ 2 3 4 5 


^ Yes 



People I discussed with my decision to not 
enroll in Springfield-Clark JVS. 



(Circle yes or no contact) 

a. My girl/boy friend 

1. No contact 

2. Yes 



b. My friend (s) 

1. No contact 

2. Yes 



c. My father/male guardian 
1. No contact 



Extent of 
Encouragement 



Greatly Gieatly 
Discouraged Encouraged 



-> 1 



-> 1 



Q. 19. Would you be more interested in attending Springfield- 
Clark JVS for a half day program if you could stay at 
your current school the other half day? 

1. Yes 

2. No 

Q. 20. Would you attend a sunner school program at Springfield- 
Clark JVS to prepare you for your career? 

1. Yes 

2. No 

Q. 21. Would you attend a night school program at Springfield- 
Clark JVS to prepare you for a career? 

1. Yes 

2. No 

Q. 22. If you could take additional math at Springfield-Clark 
JVS, would you be more interested in attending? 

1. Yes 

2. No 

Q. 23. If you could take additional English courses at 

Springfield-Clark JVS, would you be more interested in 
attending? 

1. Yes 

2. No 

Q. 24. If Springfield-Clark JVS offered a half day course on 
pre-engineering, would you be interested in attending. 

1. Yes 

2. No 
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Q. 25. What vocational classes would you like to see offered at 
Springfield-Clark JVS? Circle two. 

1. Aninal Production and Care of Horses 

2. Hospitality Manageaent 

Hotel-Motel Service 
Restaurant Operations 
Travel Services 

3. Child Care and Development 

4. Warehousing and Materials Distribution 

5. Appliance Repair 

6. Aircraft Flight Training and Operations 

7. Computer Repair and Maintenance 

8. Diesel and Heavy Truck Maintenance 

9. Masonry and Concrete Construction 

10. Industrial Equipment Maintenance 

11. Graphics, Printing and Computer Layout 

12. Bank Teller and Occupations 

13. General Merchandising 

14. Legal Office Assistant 

15. stockbroker Assistant 

16. Banking and Finance 

17. Law Enforcement 

18. Apprentice Training in Specialized Occupations 

Foundry 

Painter and Decorator 

Plumber 

Roofer 

Sheet-Metal Worker 

19. Other ._ 

Please List 

Q. 26. Do you plan to enroll in additional education beyond 
high school? 



> What type of school? 

1. Professional or graduate 
school 

2. 4 year college 

3. 2 year technical school 

4. I do not know which I 
would attend. 

Q. 27. Do you plan to enter the military (Ex. army, navy, air 
force, marines) after high school? 

1. Definitely will enter 

2. Likely to enter 

3. Not sure 

4. Not likely to enter 

5. Definitely will not enter 



1. No 

2. Not sure 

3. Yes 
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Which high school courses do you think will most help 
you to prepare for your future occupation? 



1. 
2. 
3. 



What classes not presently offered at the JVS would you 
like to see offered at your home high school? 



1. 
2. 
3. 



If you could attend the Springfield-Clark JVS for a half 
day program, would you be interested in attending? 

1. Yes 

2. No 

3. I don't know at this time. I need more information. 



